








mountain folk story, and when an upper elementary teacher gave an example. In the case of
the young, animated storyteller sharing her experience at the beach, | observed that all the
children became still, attentive to her. No one moved and mouths fell open. I felt that some of
these children had moved into a state of deep imaginative engagement as described by
Kuyvenhoven (2005).

When the high school teacher told a story about a man who lived in the Nantahala
community in the early 1920s, once again students became still, nearly all of them watching
the teacher. Heads nodded when the teacher made reference to something that the students
were familiar with, and several had their mouths open as she was talking. This presentation
was a formal telling with some references to the students during the telling.

(Click to listen to story.)

And this community is full of stories, | know people who have stood up for what they

believe in, You know, my daddy was a great storyteller. | can’t tell stories like he can.

One of my brothers is a good storyteller, but I’m not. One of the people, do any of you

guys know the Dills family, Julie Dills, that lived on Camp Branch? Well, her husband

Arch, he got killed a long, a long, long, long time ago. And he got killed when they

were building the bridge that goes across (inaudible) the bridge that goes through the

gap to the Robbinsville Road. Well, Arch was quite a character and he... Yes, one of
the trusses or whatever, it fell on him, and he died right there on the spot, and left
behind a house full of kids. There wasn’t one or two, | don’t know, there was six,
seven, eight. But anyway, he was kind of the one, there was a whole gang of men from

Nantahala who um, worked on this project, they were building that bridge, and

some other small bridges, um, going to Robbinsville, the little bridges you see going up
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the hollers any stuff. Anyway, he was kind of a leader and | don’t think he did it on
purpose, but he was one of the people who would speak up. Arch didn’t have a
problem with that, so what he did, they had a boss, and they called him gang bosses,
and this gang boss, he was just plain brutal and what | mean by brutal, he just was not
fair. And he, um, and these people were working for nothing. $5.00 a day, maybe, and
um, it was hard work. They didn’t have backhoes and all that stuff, just picks and
shovels, and this man just kept being unfair, and um, kept just being ugly to the rest of
the workers.

And finally, one day, Arch told him, he said, “You know, we are just not going
to take this anymore. And if we come here another day, and you start doing this,” Now,
of course, I’m not talking like Arch, my daddy could do it, I could switch to
Mountainese, but Daddy could really tell a story.

And he said, “We’ll just sit on the water.” And he said, ‘Not only aren’t we
going to work. You won’t be able to find anybody to work.” So the next day, um,
everybody showed up, and the first thing, this guy, starts ranting and raving and they
oughta do it faster. Uh, everybody went up and set on the side of the bank. And set
there. And um. Arch, my daddy said this guy had shiny brass buttons on his shirt, and
then Arch went up to him and said, ‘If we come here another day and you talk to us
like this, I’m going to pull every button off of that coat. And if I pull every button off
that coat, you know what’s comin’ next.’

And | guess, the guy thought, “Well, I guess I could be a little bit nicer, or I can

take a whuppin’ off of Arch Stills.” And guess what he decided to do?
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As the story ended, the students began to fidget once more. | sensed these students
were in deep imaginative engagement as well.

The third example occurred when a teacher used a story to demonstrate a concept. The
children smiled and giggled, and even those students who had been given another assignment
looked up and became involved in the story.

Yesterday | went to the store. And on the way to the store, I got stuck in traffic. And

I waited, and waited, and waited. Then finally I got through the red light, and I got to

the store, and the store was closed, so | could not get any groceries. So | left,

turned around and started to head back home, and my car broke down. So I got out and

| started walking, and | walked.

These students were in a state of mindful interaction, which became a thinking place
for them to connect to the concept finding the main idea of a passage. These examples
demonstrate two of the three participations in storytelling. The third, that Kuyvenhoven (2005)
describes, is the state of social awareness (p. 109). | observed this when stories were built
around students’ responses to the teacher as the story was told. This occurred in several of the
classrooms.

As | moved through the coding process, I discovered one of the teachers used the word
imagine during her lesson. She asked the students to imagine being in the particular place of a
character in a book, “Using the imagination” became a code, but as I looked throughout the
data, I saw it was only included two other times. In the second, a participant used the word
imagine in terms of storytelling. And, the third was in the example below. This teacher used

the school familiarity to help with the study of momentum,
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And it was a hard concept for me to get across, putting an equation up on the board.
That how much momentum something has depends on how much mass it has and how
much velocity it has, and this being such a small school, everybody, if not being
practically related to everybody, it’s knowing everybody, and knowing everybody’s
relatives. | would just tell them to imagine, | have a niece that goes to school here, and
I have a nephew that graduated from here, my niece is a little tiny, petite thing, and my
nephew is like 6’5, 230 something pounds, so | used them for examples. | said if both
of them are charging down the hallway at you, which one would you want to run into
you? Which one would have the most momentum? And how could my tiny little niece
end up having the same momentum as my linebacker-looking nephew? So to just
provide examples, | think, because it gives them something they can imagine and they
can picture, and I never really thought I told stories much but I thought those little

examples | tell could count as stories.

When we are involved with storytelling, our imaginations are engaged. Asking students to

imagine helps them to think in more creative ways.

Even though this school is couched in the center place of rich oral heritage, only two

teachers knew of nationally known storytellers. One participant, although she had never heard

Ray Hicks tell, indicated tellers such as Hicks, “have influenced her.” Another teacher when

asked if she had any storytelling classes during college, recalled one time when a storyteller

came and talked to the education majors. She could not recall his name, but after hearing him,

she indicated that, “I had never heard much about storytelling before, but I like this.” She

added that she would like to try storytelling stating, “He was interesting, and had kept my

interest.” | interjected and asked if he was Donald Davis, and at first she said, “Yeah, that was
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probably him,” but as she discussed the storyteller further, I asked if he was David Holt, and
then with a nod and grin, “Yes, that was him, David Holt. He was the one who came.” This
experience she had in college as a secondary major was the only occurrence that suggested
storytelling as a teaching method. The analysis revealed that only one teacher had to create
and tell a story for a college class, and none of the participants had any storytelling classes.
One of the participants made an interesting observation, saying that in her college
preparation classes, “We only did reading classes to teach kids to read, but they didn’t teach it

[meaning storytelling], but in the classroom you always use storytelling.”

Curriculum Results

In the North Carolina Standard Course of Study English Language Arts section there
are three language strands: written language, oral language, and media and technology use.
The strands focus on themes and concepts rather than isolated facts. This allows freedom for
the classroom teachers to navigate the curriculum using strategies that they feel work
effectively. In the general guidelines for all grades, it is noted that, “Oral language is the
foundation on which all communication is based.” (All quotes in this section are taken directly
from the North Carolina Standard Course of Study.) Students in kindergarten through fifth
grade make connections through the use of oral language.

One of the core competency goals is, “Speak and listen appropriately and effectively
and for a variety of purposes and audiences” This has a direct relationship to storytelling, even
though the word, “storytelling” is not written directly into any of the objectives. There are
references to storytelling, though, such as, “Narratives can be oral as well as written; thus

students should have opportunities to tell their stories orally as well as listen to others' stories.”
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This is part of the grades six through eight curriculum. Young children who are actively
engaged in hearing told stories as well as telling stories themselves could by the time of sixth
grade be already established presenters.

There are 12 guiding principles that concern both process and content. These principles
include such phrases as, “Language skills are interrelated processes used by the learner to
comprehend and convey meaning: oral (listening and speaking)....” And “Learning to
communicate through written and oral language.” It appears that oral language stresses the
ability to listen and to speak. Storytelling certainly emerges as an instrumental instructional
strategy that meets these principles.

“Students who experience positive feedback to their efforts to use language and have
opportunities to hear language used in a variety of social contexts have a broader base for their
reading and writing development.” This statement summarizes how important storytelling is
for the language arts curriculum. Its very nature as communication between two or more
people emphasizes how storytelling benefits students in their language development.

There are curriculum guides for the other major subject areas as well, including science
and social studies. In the science curriculum, there is a reference to having students use oral
and written language to communicate findings. In the social studies curriculum, one of the
skill competency goals is to “acquire strategies to access a variety of sources, and use
appropriate research skills to gather, synthesize, and report information using diverse
modalities to demonstrate the knowledge acquired.” It goes on to include, “Create written,
oral, musical, visual, and theatrical presentations of social studies information.” Although
there are no references to the strategy of teaching through storytelling, students could benefit

from having teachers who model storytelling as opposed to teachers who do not. The arts
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education portion of the standard course of study includes four components: dance, music,
theater arts, and visual arts. Storytelling is not included.

One of the core categories from the data analysis was “Curriculum connections with
storytelling.” A theme that developed with the participants within this category suggested that
the curriculum did not include storytelling as a strategy for teaching the objectives although
several participants named books and stories that were included, and one participant stated that
a couple of objectives related to storytelling.

One of the participants speaking about the science curriculum suggested that there is a
big move to, “a shift in the curriculum to more inquiry-based and student-driven.” She added
to this “ ...storytelling would be a very good, it would be very effective, in kind of leading

them towards that shift, in how we approach the curriculum.”

The Framework

From these results, | created a framework that serves as a guide to help teachers
develop storytelling strategies with their students. This study reflects that storytelling is an
important link in the educating of all students. Each of these guides resulted from a qualitative
study of kindergarten through high school teachers at the Nantahala School in western North
Carolina. A description follows each item in order to clarify its meaning.

1. Be open, friendly, and share personal stories. Teachers engage their students with

sharing personal experiences to enhance the concepts being taught.

2. Be aware of the quality of voice, gestures, and expression when telling a

story. Tell stories with a quality that helps the story come to life for the students.
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3. Be aware and realize that teachers tell stories. The conscious awareness that teachers
tell stories no matter what subject is taught is important to acknowledge and build
upon.

4. Connect to the stories of the culture that the school reflects. Each school reflects
some kind of culture, whether it is related to the environment or the people and the
community in which it is located. Find what those stories are and share them with the
students.

5. Model well developed stories that include: a beginning, middle, and end. A strong
beginning that hooks them, a well-developed middle, and a meaningful ending will
capture students. When all three parts are present, the teacher is modeling what is
expected of students whether they are writing or telling a story.

6. Develop some kind of consistent beginning to create a pause that alerts students that
a story is about to unfold. The pause signals to students that a story is forthcoming.
When this is demonstrated consistently, students will be ready knowing that a story is
about to begin.

7. Use the words “imagine” and “imagination” often. Imagination helps students

visualize and create images. Storytelling is the activity of imagination.

Implications for Further Study
The framework created in this study is a beginning point. It now needs to be
implemented with teachers in other schools to study its effectiveness. Because there is little

research on how teachers naturally tell stories, further studies on the natural practice of

61



storytelling are needed. Also, this study was conducted in one small rural school. Future
research can explore formal and informal storytelling in other types of settings.

The research indicates the importance of using storytelling in the classroom. As
Lockett and Jones (2009) state, “Storytelling should serve as a major component in an
elementary curriculum” (p. 177). | suggest it needs to be included in all classrooms at all
levels. It is important that teacher preparation programs include storytelling in their
curriculum. As one of the participants said, “You kind of teach the way you’ve been taught a
lot of times.” This indicates the need for storytelling to be an integral part of teacher
preparedness.

An aspect of storytelling within schools that needs further investigation is the
phenomenon of a person in the school community known as the unofficial “storytelling
teacher.” Schools that | am familiar with each seem to have one. When I first entered the
Nantahala School, several members of the support staff were gathered in the copy room. I
introduced myself and told them of my study. They all agreed that | should visit one particular
teacher for she was the storyteller. This same experience occurred when | was concluding the
interview with another of the teachers. She suddenly recalled in third grade there was a teacher
who taught another class, who visited her classroom to tell stories at the request of this
participant’s teacher. This “storytelling teacher” frequented many of the school’s classrooms
and told stories. As a classroom teacher | experienced this, only | was the one being invited to
tell stories in other classrooms. The concept of someone within a school being known as the
storyteller needs more exploration. Studies are needed within urban environments as well as
suburban ones. Through these kinds of studies, it can be determined as to whether the

Nantahala story is an exceptional one, or is it an example that can be replicated within other
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settings. It is my belief that the archetype of storyteller, if that is what this implicates, is within

every teacher, no matter what the environment; ...and is just waiting to be found.
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APPENDICES
APPENDIX A

Letter to Principal
Nancy Reeder March 3, 2008
391 Mountain Laurel Dr.
Franklin, NC 28734
828 -369 -1927
twhconnect@yahoo.com

Chris Baldwin
Nantahala School

213 Winding Stairs Rd.
Topton, NC 28781

Dear Mr. Baldwin,

Hello. My name is Nancy Reeder. | am a graduate student at East Tennessee State
University where | am enrolled in the storytelling program. | am researching the impact that
storytelling has in the classroom. It is my belief that teachers use “story” during their lessons
much more than they realize. By observing several teachers, | hope to find if this is the case.

Neural research has shown that our brain develops more neural pathways when the
brain is actively engaged in hearing ‘story.” If this is the case, then the significance of the
study for the development of knowledge with our students has a great impact.

I would like to observe and interview six to eight teachers at one particular school. The
findings of my observations will be included in a thesis as part of the requirements for my
master’s degree in storytelling. Because this is a qualitative research study, the findings will be
based on all the data collected. Specific names or particular classes will not be identified. |
would greatly appreciate it if you would consider your staff to be part of this study.

You can contact me either by phone or email. | look forward to hearing from you and

the opportunity to work with your staff.

Sincerely,

Nancy Reeder
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APPENDIX B

Sampling Criteria

Participant Sampling Criteria:
Participants will be chosen from the staff of the Nantahala School on the basis of the
following criteria:
1. Teachers who have taught at least 1 year at Nantahala School
(It is important to have teachers who know the school and the
curriculum. By teaching at least 1 year will have given them
opportunities to work with students and the school curriculum.
Teachers in all grade levels, kindergarten through 12th grade are

included.)

2. Teachers who teach a major subject
For this study, only teachers who teach a major subject will be
included. These include: language arts, science, social studies, and

mathematics.
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APPENDIX C
Letter to Participant
Dear Participant:

Hello. My name is Nancy Reeder, and | am a graduate student at East Tennessee State
University. | am working on my master’s degree in Storytelling. In order to finish my studies,
I need to complete a research project. The name of my research study is Informal and Formal
Storytelling Strategies Used at the Nantahala School.

The purpose of this study is to discover the storytelling strategies being used by the teachers at
the Nantahala School. By observing teachers engaged with their students, | will be focusing on
when a story is used to describe, illustrate or point out concepts, etc. It is my belief that
teachers do this quite often, and may not realize it.

I would like to observe you as you teach a lesson to your students. The observation time would
be for one class period, 45 minutes to one hour. You would determine when the observation
takes place. I will be sitting in the back of the room with a tape recorder, audio recording the
lesson. If you are willing, 1 will have a lapel microphone for you to wear. Because the study
reflects formal storytelling as well as informal, observations of teaching a planned telling of a
story would also be an aspect of the study.

I would like to interview you as well to explore your views of storytelling and how you see its
impact in the classroom and the curriculum. The interview will last for one hour at a time
convenient to you. The findings of my observations and interviews will be included in a thesis
as part of the requirements for my degree. Because this is a qualitative research study, the
findings will be based on all the data collected. Specific names or particular classes will not be
identified in any of the transcripts or the final paper. | would greatly appreciate it if you would
consider being a part of this study.

This method is completely anonymous and confidential. In other words, there will be no way
to connect your name with this study. Although your rights and privacy will be maintained, the
Secretary of the Department of Health and Human Services, and the ETSU Institution Review
Board have access to the study findings. Participation in this research study is voluntary. You
can choose to not participate at any time.

If you have any research-related questions or problems, you may contact me at (828) 369-
1927. We are working on this project together under the supervision of Dr. Joseph Sobol. You
may reach him at (423) 439-7863. Also, the chairperson of the Institutional Review Board at
East Tennessee State University is available at (423) 439-6055 if you have questions about
your rights as a research subject. If you have any questions or concerns about the research and
want to talk to someone independent of the research team or you can’t reach the study staff,
you may call an IRB Coordinator at 423/439-6055 or 423/439/6002.

Sincerely,

Nancy Reeder
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By signing below, you confirm that you have read this document. You will be given a signed
copy of this informed consent document. You have been given the chance to ask questions
and to discuss your participation with the investigator. You freely and voluntarily choose to
be in this research project.

SIGNATURE OF PARTICIPANT DATE
PRINTED NAME OF PARTICIPANT DATE
SIGNATURE OF INVESTIGATOR DATE

74



APPENDIX D
Interview Guide

Who is being interviewed?

When?

Where?

Statement of Intent: The intent of this study is to identify what teachers are doing naturally
with storytelling to develop their lessons with the students.

Research Question: How do the teachers at the Nantahala School naturally use stories and
storytelling with their students?

Interview Questions:

1. How do you feel you use storytelling in your classroom?

2. If storytelling or a form of it is included in your course of study, how do you

implement it?

3. How do you tell stories to your students?

4. How do you view storytelling as an instructional strategy?

5. What does storytelling mean to you?
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APPENDIX E
Letter to Parents
Dear Parents,

Hello. My name is Nancy Reeder, and | am a graduate student at East Tennessee State
University. | am working on my master’s degree in Storytelling. In order to finish my studies,
I need to complete a research project. The name of my research study is Informal and Formal
Storytelling Strategies Used at the Nantahala School.

The purpose of this study is to discover the storytelling strategies being used by the teachers at
the Nantahala School. By observing teachers engaged with their students, | will be focusing on
when a story is used to describe, illustrate or point out concepts, etc. It is my belief that
teachers do this quite often, and may not realize it.

Neural research has shown that our brain develops more neural pathways when the brain is
actively engaged in hearing ‘story.” If this is the case, then the significance of this study for the
development of knowledge with our students has a great impact.

I will be observing and recording six to eight teachers at the Nantahala School. The findings of
my observations will be included in a thesis as part of my requirements for my master’s degree
in Storytelling. Because this is a qualitative research study, the findings will be based on all
the data collected. Specific names or particular classes will not be identified. This method is
completely anonymous and confidential. In other words, there will be no way to connect your
child’s name with this study.

Your child’s classroom teacher has agreed to be observed. This means that for one class period
I will be sitting in the back of the classroom, audio recording the lesson. If your child’s voice
is heard on the tape, it will not be used in the analysis of the research. If you would prefer your
child to be excused during the observed and recorded lesson, please return the bottom portion
of this letter to your child’s classroom teacher. | appreciate your willingness to allow your
child to be part of this important study. Thank you for your support.

Sincerely,

Nancy Reeder

Please excuse my child from being present

during the class observation of

Signed
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APPENDIX F
Observation Guide

Who was observed?
When:
Where:
Why:

Statement of Intent: The intent of this study is to discover what the teachers are doing at the
Nantahala School with storytelling both formally and informally as they develop their lessons
with the students.

Research Question: How do the teachers at the Nantahala School use stories and storytelling
with their students, both formally and informally?

Observation Questions:

1. How does the teacher use story elements to illustrate the points of her lesson?

2. How does the teacher create the shift for students from the use of story elements, whether
formal or informal, to the context of the lesson being taught?

3. If the teacher engages the students to share their ideas, does the teacher develop their ideas
into story elements that help define the concepts being taught?

4. Does the teacher use actual stories to introduce, highlight, or summarize the skills being
taught?

5. Is time allotted for students to tell stories, whether personal or traditional?
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APPENDIX G
Protocol Format for Artifacts

Name of Participant:

Date of Observation:

Statement of Intent:  The intent of this qualitative research study is to identify what teachers
are doing naturally with storytelling to develop their lessons at the Nantahala School. It is to
discover what kinds of stories they use, how they introduce the stories, and how they fit them
into the context of what they are teaching.

Descriptive Notes:

What the object is:

Description of the object:

Physical setting in which it is used:

How students observe the item:

Interactions between the participant and the students regarding the item:

Reflective Notes:

Speculations regarding the use of this item:

Impressions of how effective it was:
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APPENDIX H

Document Review Guide

Document Title

Date of Document:

Date Retrieved:

Location of Document:

Intent of this Study:

The intent of this study is to discover what the teachers are doing at the Nantahala School with
storytelling both formally and informally as they develop their lessons with the students.

Document Review Questions:

1. How does this document illustrate storytelling?

2. What are the goals, guidelines, or objectives that pertain to storytelling?

3. How do the objectives that relate to storytelling connect with teaching practices?
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APPENDIX |

Interview Codes

Students discuss events in their lives
Students love for talking

Students discuss stories prior to writing
Students draw images prior to writing
Nantahala — an Appalachian community
Have down home values

Nothing to aspire to

Traditional people

Insulated school

Many parents — not HS graduates

Is a positive thing

Is fun

Is more interesting

Students learn manners through storytelling
Through stories, connections to learning
You can change your voice

Creates a friendly environment

Is involvement

Is both telling and reading a story
Creates a comfortable environment
Creates a receptive to learning atmosphere
Is animation

Makes things come to life

Grabs kids attention

Teachers use of personal stories
Enjoyment in talking and listening

Kids feel closer to teacher

Need more parent involvement

Collect information; relate it to kids
Present stories to class

Relate stories to material

Encouraging students to tell stories
Create book of personal stories

Stories to demonstrate mastery of a topic
Interview family members to create stories
Way to mesh with students

Shared experiences of different places
Telling stories about student’s culture

Is a strategy

Activates prior knowledge

A way to lead into new topic
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A way to focus on a topic

A way to break the ice

Brings cohesion to a group

Is talking

Is an exchange of ideas

Helps us to make sense of the present
Creates connections

Can be ordinary dialogue

Creates a hook

Is memorizing stories

Need for accountability

Unfair when we try to quantify everything
Testing had become institutionalized
Have a testing industry

Has become a psychosis with testing

Not speaking out is cultural

Increases kids’ comfort level
Grandmother told stories from memories
Influence of storytellers

Father told stories

Helps students with how to present
Helps students with timing

Difficulty in students talking up in class
Creates more comfort for students
Stories of ancestors keep you grounded
Stories connect you to the past

Family shaped creativity

Family shapes the way you think

Family shapes how you look at the world
Stories were all around while growing up
Use of dialect speaking

Can recall high school teacher’s stories
Having stories makes it more interesting
Students love sharing personal information
Gives students opportunities to share
Student involvement

Case studies in science are taught in story form
Provides examples related to topic

Use of stories to form opinions

Use of stories to convey concepts

Stories can be used as study hints



Stories as introductions to topics
Storytelling is planned out

Is a creative approach

Is written out in paragraphs

Is easier for students to connect to the topic
Is more formal

Makes a subject more relevant

Expands lessons to other subjects

Can be more student driven

Makes more sense than just formulas
Stories are more interesting

Storytelling to lead shift in science curriculum
Keeps students’ interest

Immediate sharing

Builds up class moral

Can imagine and picture

Use of familiar to tell story

Stories can fuel interest

You teach the way you were taught
Grandfather and Great-grandfather told stories
Past time — Sitting around and telling stories
Heard old folk mountain tales as child

Tell stories to excite students

Tell stories to introduce a lesson

Can recall teachers who told stories
Students telling stories prior to writing
Students telling stories about what they did
Student sharing mountain tales

Stories are humorous

Stories of events from life

Stories are education

Stories have importance to students
Students tell stories from objects

Acting out stories

Students learn from students

Can raise your voice

Can turn off the lights to set a mood

Can change your voice for exclamations
Feel involved with the story

Storytelling can come out of what is read
Sharing personal experiences

Use of stories to find what students know
Explanation through a story

Student involvement through a story
Stories from what’s going on in the news
Stories from the world in which they live
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Students can create their own Jack Tales
Personal stories are more interesting

Students’ use of personal story to show concept
Is a teacher decision to include more stories
Use of music with storytelling

Need storytelling staff development

Is a universal way to reach all learning levels

Is cool

Is a successful strategy

More learning may take place through stories
Create interest

Demonstrate involvement

Used more than realized

Connecting stories to show relevance of studies
Leads to higher level thinking

Leads into good discussions

Never heard much about storytelling

Is not planned — just occurs

Change voices to animate story

Change in voice lets you know things
Background music can convey what’s happening
Incorporate music into use of stories

Compare versions of a story

Can tell stories around a theme

Use of storytelling to remember concepts
Discuss similarities and differences of stories
Stories to teach safety

Relating new learning to what you already know
Music can create mood

Evolves emotion

Is fun

Helps us have a better understanding of a person
Create a special place for telling stories
Students share stories from home

Students tell personal stories of actions

Relate class work to family life

Heard stories from a grandmother

Storytelling relates to family

Old-timey storytelling just kinds of tell

Father told stories of growing up

Can recall teacher stories

Small school- know everyone

Use of stories to explain

Use of question words to generate stories
Acting out stories

Students relate things to the text through stories



Enjoyment of telling personal stories

Prior telling experiences — being told to, has big impact on present teaching
School location creates lack of getting easily to programs

Conveyed enthusiasm through teaching with stories

Stories told conveyed what kind of person you are

Through stories something clicks in students’ heads

Use of storytelling for progression through a story

Need for instruction for storytelling as teaching method

Link to storytelling and being raised in the mountains

Can recall teacher designated as storytelling teacher

Use of stories to make connections from Nantahala to the larger world
Importance to express ideas in current code of language

Storytellers help kids be more comfortable speaking

Use of story for beginning, middle, and ending of a story

Mountains storytellers strengthened connection to mountain
Grandmother told stories from how it used to be

Telling stories creates interaction
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APPENDIXJ

Observation Codes

Using student as example to create story
Use of example that has meaning
Building up of examples to make a point
Story as an example

Story as example

Using student for example

Creating an example with a student
Description of an example
Comparing story to example

Using student as example

Use of example as story

Comparing — Use of herself as example
Bringing students into example
Example

Example that is formed by opinion
Using herself as example

All right... introduction

Intro, “All right...”

Use of pause before starting story
Intro to example, “Let’s just say,”
Um...audible pause

Use of students to create story images
Common activity

Relating to students’ experience

Use of conversation in story

Using herself to tie concepts together
Use of exaggeration

Added details to create more story
Story to demonstrate point of lesson
Conclusion ideas to make a point

Use of conversation in story
Comparing example to local needs
Relating to local situation

Relating to local events

Example from local references
Comparing local place to distant one
Relating to local community as example
Comparing people’s lifestyles
Relating to local references

Relating to child’s experiences

Using stories to connect to text
Defining terms with story

Question to connect to story
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Story reading

Question for reflection

Predicting outcomes

Experience of emotions

Comparing things for interpretation
Interpretation

Comparing things

Defining terms

Interpreting story

Evaluation of story

Relating to the news

Relating to real places

Putting student into example
Relating to the local area

Examples in real life situations
Story from local event

Revealing memory from childhood
Connecting to local community
Relating example to current reality
Pause phrase, “Okay, listen up.”
Concluding statement

Student wanting to hear rest of story
Pause phrase, “Okay”

Connecting students to current event
Connecting idea to current event
Setting up situation for story

Use of quotes to create story

Use of conversation —quotation
Expressing opinion

Use of “story” language

Creating messages

Use of artifact for story

Finding your own personal story
Story of grandmother

“Back in the days”

Taking from old to create story of new
Universal aspect of characters, events
Admirable characters

Identifying with characters
Comparing students’ backgrounds
Characters

Use of conversation to create story
Use of conversation



Relating story back to listeners’
Events as stories

Introducing story

Recall stories

Conclusion to the story

Predict next event
Vocabulary-building

Moves through telling a story
Telling complete story

Things that happen

People in your community
People in your family

Father figures

Compare to your own family
Your culture and place in society
Giving people

Matriarchs

Patriarchs

Community full of stories
Comparing ancestors

Comparing generations
Responsible people

Interests

Avoiding conflict

Reluctant to share

Seeking advice

Direct questions to imagine
Imagine what something is like
Relating to child’s experience
Referring to students’ experience
Connecting to child’s experience
Relating to child’s experience
Relating to children’s experience
Relating to experience
Connecting to child’s experience
Connecting to student’s experience
Using questions to recall memory
Inviting experience, question words
Question to generate meaning
Probing question words

Probing question words
Question word, “What if ...”
Question for student involvement

Question word, “What were some...”
Students sharing experience
Student sharing experience
Student involvement

Sharing personal belongings
Sharing personal items

Story of personal item

Students share object — talk about it
Student sharing experience
Having students share

Sharing

Stories to persuade someone
Stories to inform

Stories of family

Stories as examples

Using stories to entertain
Discussing differences

Sharing opinions

Build Vocabulary — aggravated

A grumpy tone

Mood of teller

Expressing a sad or mad tone
Changing voice to show anger
Irritated, angry tone

Asking a question

Comparing

Getting someone to agree with you
Author’s tone

Frustrated mood

Changing voice to show surprise
Changing your voice

Changing voice to show happiness
Giving examples

Developing a real life example of concept
Use of actual place for example of content
Comparing your life with someone from story
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Use of question words, “What do you notice after...”

Use of question word, “Have you ever had...”

Use of question word, “What if we had...”

Use of question words, “Does anybody know...”

Question to elicit student responses—*“Do you know...”
Inviting experience through question, “Have you ever been...”
Ready to tell something, “Look up here...”

Sharing story of personal experience and objects

Use of story to create meaning for concept

Connecting images to students’ experiences

Putting herself into situation being explained

Use of example of current events for understanding concept
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APPENDIX K

Field Notes Codes

Use of grandmother’s diary
Students maintain eye contact
Characters from stories — on wall
Encouraged discussion

Other students stopped to listen
Change in voice

Writing materials center set up
Read a story

Laptops available

Students had more eye contact
Resource book area available
Attentive listeners

Told story

Has reading corner

Varied loudness for different characters
Students maintained eye contact
Classroom is lab oriented

Used stories from diary

Used recent class trip for story
Student inquiry — “I Wonder” board
Related two definitions through story
Two students to a laptop computer
Use of question related to definition
Children giggling- reaction to story
Use of illustration to tell story

Use of song with story

Had contrast in tone

Collection of story tapes visible
Summarized some pages of book
Interjected reading with personal stories
General silence during story

Jokes about peeing

No movement by students

Story to describe definition

Read story

Use of illustration to tell story
Shared materials with students
Story of Neuse River Basin
Children smiled-reaction to story
Nod of head — reaction to story
Story of case study

Student reaction — limited
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Rocking chair in room

Effects of poetry

Students express emotion — came alive
Pillows at reading corner

Story of local environmental issue
Use of local community for story
Storyboarding cards on wall

End of story — students fidgeted
Story defined term

Mouths open during story

All students watching during story
Story to demonstrate concept
Natural flow right into story
Carpet for gathering space



APPENDIX L
Stories
1. Telling a personal story with the class that relates to a shared object that serves as an
introduction to having the students share about similar experiences.

“Who can remember from the Clark show of one of the beaches that was made out
of coral? Do you remember what (named student) inaudible. It was made out of what?

What was the name of the place where we saw it on the video? (Child responds
Australia) | brought three different pieces of coral in to show you. (Children passing around
coral — discussing what they were holding)

This is carnation coral. What kind is this? Brain coral (Students discussing coral.)
What were some of the things you saw at the ocean? (Children continued to pass around
coral pieces. Individuals discussed these with their neighbors.)

Look up here. With this coral right here, has circles, oval shape, and this is has a
different type shape, and they call this the brain type coral because it looks like what your
brain looks like. (Children discuss coral.) And this is what your brain would look like. So
this is brain coral, the way it’s shaped. (Children feel coral.)

Does anybody know what this is? It’s an egg pouch, and it’s left by a fish, Do you
know what the name is? There are only certain times of the year that you can find these on
the beach. Does anyone know what it’s called? It’s called the mermaid purse. | found this
one in March, February-March. This right here is a horseshoe skeleton. It’s a crab.

And this is a different kind of clam or oyster that | found on the beach one time. Whenever
it breathes or eats, it opens up. It works like a hinge, and opens up. You get these from the

beach. This is a completely different kind of coral from what you saw. This is the top of a
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conch shell. And here’s another part of it. And another part, and that’s all that I brought.”

(Then the class moved into having students share their beach stories.)

2. Telling case study stories from the environment and political situations both to illustrate
objectives of the lesson and to inform the students of current topics in the news.

“How many of you guys been to Peachtree? Have you gone down um, it’s Peachtree
Road, that takes you to the hospital, um, it takes you to the racetrack, have you guys seen all
those people standing around with picket signs?

Why are they protesting? What’s up on the street from where they are protesting?
Do you guys remember driving down that road, the plant, inaudible, but the Moot
Corporation has been in the news a lot lately. The reason that all those families are standing
there, is a perfect example of point source pollution. It’s (pause), Moot is a company that
makes components, but in any case they use a lot of chemicals that are carcinogens. Do you
remember we talked about along with microbes, do you remember what a carcinogen is? It’s
a chemical that causes (pause).

Carcinogens cause cancer. (Students talking — student trying to say cerebral palsy.
Inaudible.) Okay, so what happened, that the reason all those people are protesting out there
that this company that was using all of these carcinogens as part of their...buried them there
on the property. Now why would those chemicals, do you think they are going to stay
trapped in what are they going to do? Soak into the ground. What happens when they hit a

layer of ground water, the aquifer? All the wells of those families have been contaminated.”
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3. Sharing true personal stories related to an historical event being discussed that could
influence the way in which students recalled the event.

“This was the last place that she took off from. She only had this much further to go.
She was heading out when she crashed. It was like finding a needle in the middle of a
haystack. (reference to the tiny island she would land on.) She never made it to Holland
Island. (Teacher narrating as students finish watching a film on Amelia Earhart.)

This was my grandmother’s train case, that Grandmother you saw in the picture with
Amelia, and here are her initials. (Teacher had shown photo taken with Amelia and her
grandmother just prior to Amelia beginning her flight — they were good friends.) See, well
back in the days, the old days, um, you took trains to places, you just didn’t hop on a plane
and fly, you took trains, and um, this is the one that she carried on with her, with all her
cosmetics, her toothpaste and stuff like that in it. Well, | turned it into a little treasure chest.
I put (inaudible) And here’s the mirror, (inaudible) and her make up and, | have a whole
bunch of treasures in my box, and um, all kinds of things, pictures, and okay, there’s, and
here’s me in fifth grade, me in 8" grade, trying bangs, you can laugh, | don’t care, you
won’t hurt my feelings. Anyway, you know how | have morning messages on the board
everyday, trying to inspire you and motivate you, well, back when | was your age, | used to
keep some, fine this is a paper clip, I used to write them down, um, messages that I liked a
lot, quotes, okay, and if you noticed, how did this end? Did it end with a quote, a quotation?
And so, let’s see, one of them was, um, don’t let the sun set on your anger. | thought that
was really important, not to go to bed mad, and here’s another one, To love and be loved is
to feel the sun from both sides. Do you like that? To love and be loved is to feel the sun

from both sides. In other words, what do are you doing? To feel the sun, And when | was
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reading a book about Amelia Earhart when, this, um, came out with her flight ten years ago,
I thought 1’d read up (inaudible) and when | was reading, in the book something just hit me
like a bolt of lightning, and I liked it so much, that I copied it down, and went to the
printer’s shop and I said, please turn it into an 8 x10 uh, piece of paper, nice and font, and
then | wanted to frame it, And this is what Amelia said in her book, and I haven’t seen it

anywhere else, ‘If you go high or far enough, someplace the sun is always shining.’

4. Comparing a character from a class-read novel, but using a story from the local
community’s past to relate to such character.

“And this community is full of stories, I know people who have stood up for what
they believe in, you know, my daddy was a great storyteller. | can’t tell stories like he can.
One of my brothers is a good storyteller, but I’m not. One of the people, do any of you guys
know the Dills family, Julie Dills, that lived on Camp Branch? Well, her husband Arch, he
got killed a long, a long, long, long time ago. And he got killed when they were building the
bridge that goes across (inaudible) the bridge that goes through the gap to the Robbinsville
Road. Well Arch was quite a character and he... Yes, one of the trusses or whatever, it fell
on him, and he died right there on the spot, and left behind a house full of kids. There wasn’t
one or two, | don’t know, there was six, seven, eight. But anyway, he was kind of the one,
there was a whole gang of men from Nantahala who um, worked on this project, they were
building that bridge, and some other small bridges, um, going to Robbinsville, the little
bridges you see going up the hollers any stuff. Anyway, he was kind of a leader and I don’t
think he did it on purpose, but he was one of the people who would speak up. Arch didn’t

have a problem with that, so what he did, they had a boss, and they called him gang bosses,
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and this gang boss, he was just plain brutal and what I mean by brutal, he just was not fair.
And he, um, and these people were working for nothing. $5.00 a day, maybe, and um, it was
hard work. They didn’t have backhoes and all that stuff, just picks and shovels, and this man
just kept being unfair, and um, kept just being ugly to the rest of the workers.

And finally, one day, Arch told him, he said, “You know, we are just not going to
take this anymore. And if we come here another day, and you start doing this,” Now, of
course, I’m not talking like Arch, my daddy could do it, I could switch to Mountainese, but
Daddy could really tell a story.

And he said, “We’ll just sit on the water.” And he said, ‘Not only aren’t we going to
work. You won’t be able to find anybody to work.” So the next day, um, everybody showed
up, and the first thing, this guy, starts ranting and raving and they oughta do it faster. Uh,
everybody went up and set on the side of the bank. And set there. And um. Arch, my daddy
said this guy had shiny brass buttons on his shirt, and then Arch went up to him and said, “If
we come here another day and you talk to us like this, I’m going to pull every button off of
that coat. And if I pull every button off that coat, you know what’s comin’ next.’

And | guess, the guy thought, “Well, I guess I could be a little bit nicer, or | can take

a whuppin’ off of Arch Stills.” And guess what he decided to do?”

5. Demonstrating a concept from a lesson through sharing a fictional experience that serves
as an example of the concept.

Yesterday | went to the store. And on the way to the store, | got stuck in traffic. And
I waited, and waited, and waited. Then finally I got through the red light, and I got to the

store, and the store was closed, so | could not get any groceries, So | left, turned around and
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started to head back home, and my car broke down. So I got out and I started walking, and |

walked, okay, so tell me, what is the main idea of my story?

6. Telling past experiences of events shows how the concept can be interpreted.

I think public transportation is going to have to pick up. Now it’s going to constantly
cost you a little bit more to ride the bus, but I think that we’ll need more public
transportation as an option.

If it was my personal opinion, | would tell you what | feel is the next step in public
schools. Pause, Well, up in Indiana they have already made a 4-day school, cause they had
already exceeded their budget, and they couldn’t afford to put diesel in their buses, so they
looked at how can | make my money count, and they said, “If we cut out one day of putting
their buses on the road, they could save millions in the school.” So, they have cut down to a
four-day school, like Monday through Thursday, and they go to 4:00 every day, either 4 or
5. They stay the extra hour, so they can get in the time they are suppose to be in school. And
Friday, they don’t come to school. (Student suggests, ‘I would go with that.”)

The last | heard that Indiana is still doing that. And that was when diesel prices were
still in the lower $2.00 range. And this was like, Well, honestly, what | see happening next
in the schools, is cutting down a day, or when we were in Washington DC, there was buses

going around advertising they were running on natural gas.

7. Explaining a definition through a story related to shared experiences between the teacher

and the students.
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“Let’s say Student A is on his motorcycle, and he goes down here and runs over the stop
sign. Okay, we’ve got to fix our stop sign. Who’s going to pay for the stop sign? Okay, Well
I say, he has to pay $500.00 because this is the first time this has happened in Nantahala, so
the court, the judge rules that he has to pay $500.00 to fix my sign. Now, if you don’t want
to pay it, they’re going to take you to jail, if you aren’t going to pay it. $500.00, the rule.
Now two weeks later, Student B goes riding down the road, and he runs over the same stop
sign, And maybe | like Student B more than I like Student A, maybe, but I’m the judge, so
what is lawfully correct for me to do as the judge? (Student responds, Same fine)

Give him the same punishment that | gave Student A. Why? Because that’s my job,
as the judge, interpreting the law. | have to go back to all my decisions, to see what | have
done in the past, So | go back and | see, Well, I charged him $500.00 for a stop sign before,

so, well, to be fair, Student B, you’ve got to pay $500.00 too.”

8. Reading a picture book and then having students respond with personal stories related to
the book.

Teacher: Dear Mom.... (varied voice), pleeeese. Dear Alex, Look on your dresser. (Teacher
reading from text, | Wanna Iguana.)

Student: He got it (Children view picture see he got the iguana)

Teacher: Student K, have you ever been excited?

Student: Once

Teacher: Student K has only been excited once. When did you get excited?

Student: inaudible
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Teacher: By excited | mean when you’re saying thank you, thank you, thank you. You never
got excited, when you got your cut. when you lost a tooth, the black one, excited, when oh
thank you, thank you,

Teacher: He was being respectful for you, What about your baby goat?

Student: But now I’m mad, because Daddy sold them all. It’s a daddy goat,

Student: When your mom came home with...inaudible

Teacher: Student K, when did you get excited?

Student: | got excited when | came back to school

Teacher: We got excited too when you came back from inaudible Student H, What about
when you got that pink too-too?

Student: I just knew that was coming, That came from my heart.

Teacher: Let’s listen to what Student B is excited about. Who told that story on your daddy?
Teacher: Student P you said, in that journal entry the other day you said you’ve never been
excited, and you’ve never been inaudible

(Conversations ensued. As children reminded others about what they might be excited
about.)

Teacher: What about when your mama brought home that baby brother?

You just didn’t want (inaudible) What did you name him?
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