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Table 12 (continued)

Administrative 0 1 2 Chi-Square
Tasks Mean Ranks | Mean Ranks | Mean Ranks| (Corrected for Ties)
01 85.33 92.38 102.89 3,485
D2 92.25 92.46 97.21 0.381
03 90.41 93.62 97.35 0.530
D4 90.56 92.02 99.08 1,186
D5 83.34 91.47 105.56 5.651
D6 79.63 88.53 111.97 12.892%*
D7 91.64 - 93.63 96.34 0.251
D8 91.82 92.16 97.89 0.572
D9 84,29 101.84 92,78 5.042
D10 85.09 93.57 101,71 3.110
El 8l1.62 90.11 108.53 8.330*
E2 86.39 95,35 98.60 1.682
E3 68.00 94.73 114,21 22.660%
E4 81.25 88.73 110.43 10.724%*
E5 77.21 97.50 103.54 8.120*
E6 79.32 95.77 103.83 6.717*
E7 78.70 93.03 107.52 9.226*
E8 85.23 86.36 109,96 9.399%%*
E9 76.27 98.57 103.06 9.016*
E10 81.90 90.14 108.27 8,257*

*Significant with alpha level of .05
**Significant with alpha level of .01
***Significant with alpha level of .001

The Chi-Square value for five competencies within Instruction and
Curriculum Oevelopment indicated significant differences existed in the
mean rankings between principals' perceptions according to their level
of activity in civic organizations. The competency "Studying and
interpreting societal trends that demand curricular change" was rated
significantly higher by principals in Group 2 at the .05 level than
those principals who were not active in any civic organizations. Those
principals more involved in societal functions, therefore, perceive the

task of analyzing societal changes and tailoring a curriculum to meet
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those changes as being much more important than those principals who are
not involved in civic activities at all. "Assessing the needs of
learners that are unique to the school and community" was rated signifi-
cantly higher at the .0l level by Group 2 than Group 0. "P}oviding for
the formulation of curriculum objectives" was rated higher at the .05
level by Group 2 than Group 0. "Integrating the goals and objectives of
the school with the needs of the learners" was rated by Group 2 signifi-
cantly higher at the .01 level than Group 1 and at the .05 level higher
than Group 0. “lInventorying, acquiring, and assigning the materials,
equipment and facilities to accomplish instructional goals" was also
rated higher by Group 2 administ}ators than those in Group 0 at the .05
level.

The task area Instruction and Curricuiuﬁ Development showed signif-
icant differences in the perceptions of the importance of competencies
held by elementary school principals. Those principals involved in two
or more civic organizations tended to rate these competencies signifi-
cantly higher than principals less involved ih community affiliations.

Those principals involved in two or more civic organizations tended
to rate competencies within the task area Pupil Personnel higher signi-
ficantly than their less involved peers. The competencies "Analyzing,
assessing, and describing the value orientations of the students with
the school" and "Evaluating existing pupil programs and implementing
necessary changes" were perceived by Group 2 principals as significantly
more important at the .01 level than Group 0 principals. Also,
"Providing for the safety of pupils, personnel, and equipment" was rated

higher by Group 2 principals at the .05 level than Group 1 and at the
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.01 level than Group 0. Pupil Personnel tasks were also influenced by
the amount of activity of principals in civic groups.

In the task area Finances and Facilities "Coordinating the input of
teachers, students, and citizens in short-term and long-range planning
for finances and facilities” was perceived as more fmportant by those
principals in Group 2. The competency was rated higher at the .0l level
of significance by Group 2 than.Group 0 or Group 1. Again, those prin-
cipals more involved in community activities recognized the importance
of involving the community in this aspect of the principalship.

Competencies in School-Community Relations indicated significant
differences in administrators' perceptions in nine of the ten areas for
respanse. In each of these, the principals’ level of activity in civic
organizations was positively related to their percepfions of the impor-
tance of the competencies. "Coordinating the work of local lay advisory
councils or other representative citizens groups in analyzing the goals,
objectives, programs and procedures of the school" was rated signifi-
cantly higher by Group 2 than Group 1 at the .05 level and Group 0 at
‘the .01 level. “Participating widely in the activities of community
groups and affilfating selectively with community organizations” was
rated higher by Group 1 than Group O at the .0l level, higher by Group 2
than Group 1 at the .05 level, and higher by Group 2 than Group 0 at the
.001 level of significance. "Stresssing to teachers, students, and
school employees the public relations implications of their roles” was
rated higher by Group 2 than Group 1 at the .05 lavel of significance
and higher by Group 2 than Group 0 at the .01 level of significance.
"Consulting with leaders and members of the parent-teacher organization

to improve its effectiveness" was rated significantly higher by Group 1
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than Group 0 at the .05 level. This competency was also rated higher at
the .01 level by Group 2 than by Group O.

Also, in School-Community Relations "Analyzing the informational
needs of the school's community and preparing and presenting com-
municatfons to meet those needs" and "Eliciting and analyzing systemati-
cally the feedback from communications" were rated higher by Group 2
principals than those in Group O at the .05 level of significance.
“Clarifying the quantitative and qualitative criteria used by citizens
for assessing the processes and products of the school" was rated higher
by Group 2 at the .01 level than Group 1 and higher at the .05 level
than Group 0. "Exploring innovative programs and plans for the coopera-
tive utilization of the total resources of the community” revealed simi-
lar differences. Group 1 rated the task higher at the .05 level than
Group 0. Group 2 rated the task higher at the .0l level than Group O.
Finally, "Encouraging educational practices that utilize the community
as a learning laboratory" was rated higher by Group 2 at the .05 level
of significance than Group 1 and higher at the .0l level by Group 2 than
by Group 0.

Clearly, the level of participation in civic organizations influ-
ences elementary school principals' perceptions of the importance of
competencies within critical administrative task areas. The hypothesis
stated in the null form was rejected.

Hol2: There will be no significant differences between the percep-
tions of the importance of competencies within critical administrative
task areas held by principals who devote different amounts of time to
their position daily. The frequency distribution revealed 49 percent of

those polled devote nine hours to their profession daily and 36 percent
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devote ten hours or more. The data could not be grouped appropriately
for statistical analysis. The hypothesis was not analyzed; therefore,
it was neither proven nor disproven.

Ho13: There will be no significant differences between the percep-
tions of the importance of competencies within critical administrative
task areas held by principals who receive different levels of satisfac-
tion from their position. The frequency distribution showed 125 prin-
cipals or 67 percent of those polled had an above average attitude con-
cerning their position as an elementary school administrator. Also
fifty-one or 27 percent of those polied reported an average attitude
concerning their position. This data was deemed inappropriate for
grouping to perform the Krushkal-Wallis ANOVA. No further analysis was
done. The hypothesis was neither proven nor disproven. ‘

Hpra: There will be no significant differences between the percep-
tions of the importance of competencies within critical administrative
task areas held by principals with different occupational goals. When
asked if the principal considered the elementary school principalship to
be his final occupational goal, eighty-nine or 48 percent responded
favorably (Table 13). The remaining 52 percent were uncertain or defi-
nite they would seek other goals in their careers. Principals were
grouped accordingly for further analyses. In four of the five critical
task areas, Instruction and Curriculum Development, Staff Personnel,
Pupil Personnel, and School-Community Relations, no significant dif-
ferences were found in principals’ ratings of the importance of
competencies within critical task areas. In the area of Finance and
Facilities those principals who elected to remain in the principalship

rated “Developing an efficient program of cperation and maintenance of
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the physical plant" significantly higher at the .05 level than did their
counterparts who would mast likely seek other goals in their careers.
Based on the findings reported here, Hypothesis 14 stated in the

null form was accepted. No further analyses were conducted.
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One-Way ANOVA Table for Kruskal-Wallis Using Mean Ranks
By Occupational Goal

Groups are 0 = Principalship is final goal (n=89)

1 = Uncertain/not final goal (n=98)

Administrative 0 1 Chi-Square
Tasks Mean Ranks Mean Ranks (Corrected for Ties)
Al 91.96 95,86 0.280
A2 96.47 91.76 0.407
A3 97.65 80.68 0.889
Ad 101,70 87.01 4,355%*
A5 93.67 94.30 0.008
7B 89.69 97.92 1,261
A7 94,54 93,51 0.019
A8 90.63 97.06 0.873
A9 91.64 96,14 0.377
AlD 89.01 98,54 1.763
Bl 98.66 89.77 1.408
B2 95.94 92.24 0.321
B3 100.81 87.81 3.112
B4 g92.57 95,30 0.140
8BS 92,53 95.34 0.147
86 97.77 90.58 0.956
B7 95.15 92.95 0.090
B8 98.60 89.83 1.415
B9 93.26 94.67 0.036
B1O 85,31 101.89 4,878*%
Cl 100.10 88.46 2.469
c2 99.15 89,32 1.716
C3 98,20 90.19 1,180
c4 93.90 94.09 0.001
c5 98.84 89.60 1.535
cé6 93.43 94,52 0.021
C7 98.87 89.58 1.573
c8 99.09 89.38 1.772
c9 97.52 90.81 0.818
clo . 93.74 94,23 0.005
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Table 13 (continued)

Administrative 0 1 Chi-Square
Tasks Mean Ranks Mean Ranks {Corrected for Ties)
D1 94,83 93,25 0.045
p2 100.28 88.30 2.607
D3 95.67 92,48 0.184
D4 97.93 90.43 1.235
D5 92.72 95.16 . 0,107
D6 95.42 92,71 0.133
D7 104,00 84,92 6.667%%
08 102.26 86.50 4,599%
0g 100.43 88.16 3.770
D10 94,60 93.46 0.024
El 95.11 92.99 0.079
E2 94.86 93,22 0.048
E3 92.48 95.38 0.147
E4 96.14 92.06 0.305
ES 94.68 93.38 0.030
E6 95.57 92.57 0.163
E7 97.17 91.12 0.669
E8 89.21 98,35 1.512
E9 86.38 100,92 3.918*
E10 92.95 94,95 0,072

*Significant with alpha level of .05
**Significant with alpha level of .0l
**xSignificant with alpha level of .001



CHAPTER FIVE

Summary, Conclusions, and Recommendations

Summar

Problem

The problem of the study was to determine the importance of com-
pétencies within critical administrative task areas as perceived by
selected elementary school principals. The task areas examined were
Instruction and Curriculum Development, Staff Personnel, Pupil

Personnel, Finances and Facilities, and School-Community Relations.

Procedures

Two hundred fifty elementary school principals were randomly
selected for-participation in the study. Elementary school principals'
perceptions of the importance of fifty competencies within five critical
administrative task areas were measured. This information was ana]yzéd
using the following fourteen demographic variables: (1) sex of the sub-
jects, (2) age of the subjects, (3) geographic population of the school
district, (4) student enroliment, (5) degree held by subjects, (6} date
the subjects' degree was granted, (7) subjects' field of study at the
graduate Tevel, (8) amount of time subjects devote to professional
growth weekly, (9} years subject has been employed as an elementary
principal, (10) professional organizations to which subjects belong,
(11) civic organizations to which subjects belong, (12) hours subjects

108



109

devote to position daily, (13) subjects’ présent attitude toward posi-
tion, and (14) subjects' final occupational goal,

A total of two hundred instruments were returned, rep}esenting an
80 percent response. Of those returned 187 were complete and were used
for statistical burposes, with the data being analyzed using the
StatiStical Package for the Social Sciences (SPSS).

Fourteen null hypotheses were formulated to be tested at the .05
level of significance. Each was diéectly related to a specific
demographic variable and was tested using a non-parametric one-way
analysis of variance (ANOVA). The statistic was tested across each
demographic variable to determine if a relationship existed between the
variables and principals' perceptions of the importance of the competen-
cies within critical administrative task areas. Hﬁen the Chi-Square
value indicated a significant difference between the mean ranks,
variables having three or more groups were analyzed further using the
Kruskal-Wallis between groups to determine which group ratings were

significant.

Findings
A statistically significant difference in mean ranks was found to

exist overall between the demographic variables (a) amount of time
devoted to professional growth weekly and (b) levels of membership held
in civic organizations.

No overall statistically significant differences in mean rankings

were found in the following variables: (a) sex, (b) age, (c) geographic
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population of the school, (d) level of student enrollment, (e} prin-
cipals' level of education, (f) date the principals’ degree was earned,
(g) principals' years of service in the profession, (h) level of mem-
bership principals hold in professional organizations, and (i) the final

occupational goal of the principal.

Conclusions

Based upon the findings of the study, the following conclusions
were warranted:

1. The study failed to support the hypothesis that differences
existed between male and female perceptions of the importance of com-
petencies within critical administrative task areas.

2. The study failed to support‘the hypothesis that differences
existed between a principal's age and his/her perceptions of the impor-
tance of competencies within critical administrative task areas.

3. The study failed to support the hypothesis that differences
existed between rural and urban/suburban principals' perceptions of the
importance of cometencies within critical administrative task areas.

4, The study failed to support the hypothesis that differences
existed between the perceptions of principals serving schools with dif-
ferent levels of student enrollment concerning the importance of com-
petencies within critical administrative task areas.

5. The study failed to support the hypothesis that significant
differences existed between the perceptions of the importance of
competencies within critical administrative task areas held by prin-

cipals who have attained different levels of education.
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6. The study failed to support the hypothesis that significant
.differences existed between the perceptions of the importance of
compétencies within criticai administrative task areas held by prin-
cipals with degrees earned at different dates.

7. The study supported the hypothesis that significant differences
existed between the perceptions of the importance of competencies within
critical administrative task areas held by principals who devote
different amounts of time to professional growth weekly. Those prin-
cipals who devoted more time per week to professional growth activities
regarded the tasks and responsibjlities of the elementary principalship
as more important than principals who devoted less time.

8. The study failed to support the hypothesis that significant
differences existed between the perceptions of the importance of
competencies within critical administrative task areas held by prin-
cipals with different years of service in the profession.

9, The study failed to support the hypothesis that significant
differences existed between the perceptions of the importance of
competencies within critical administrative task areas held by prin-
cipals with different levels of membership in professional organiza-
tions.

10, The study supported the hypothesis that significant differences
existed between the perceptions of the importance of competencies
within critical administrative task areas held by principals with dif-

ferent levels of membership in civic organizations. Those principals
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more involved in civic organizations regarded the tasks and respon-
sibilities of the elementary principalship as more important tham prin-
cipals less involived.

11. The study failed to support the hypothesis that significant
differences existed between the perceptions of the importance of
competencies within critical administrative task areas held by prin-

cipals with different occupational goals.

Recommendations

Based on the findings and conclusions of this study, it was recom-
mended that:

1. Additional research should be conducted to identify the ever
changing tasks and responsibilities of the elementary school
principalship.

2. A study should be conducted to determine differences between
the actual amount of time a principal devotes to the tasks and respon-
sibilities of the profession and the ideal amount of time which should
be devoted to these tasks.

3. A study should be conducted to determine if college and univer-
sity programs in educational administration are designed to prepare
future principals for the most important responsibilities associated
with the principalship in the state of North Carolina.

4, More quantitative measures of the tasks and responsibilities of

the elementary principalship should be developed.
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5. A comparative study should be conducted to determine the rela-
tionship between the perceptions of superintendents, school board mem-
bers, the community, students, and principals concerning the importance
of the responsibilities of the elementary school principalship.

6. School systems should grant principals professional leave time
to participate in professional growth activities and c%vic organizations
since a positive relationship was found to exist between them and the
principals' perceptions of the importance of the specific tasks and
responsibilities of the profession,

7. MWith the importance a]l principals attached to pupil safety, a
course in school safety and first aid should be a vital part of the
preparation for the elementary principalship.

B. A1l principals should have released time granted to keep
abreast of recent legislation affecting the school system in order to
attend university courses in school law, participate in legal workshops,
and to update their knowledge of this vital part of school administra-
tion today.

9., Additional research should be conducted in other areas of the
country to determine if administrative perceptions of the importance of
competencies within critical administrative task areas vary geographi-

cally.



SELECTED BIBLIOGRAPHY

114



SELECTED BIBLIOGRAPHY

Barnard, Chester. The Functions of the Executive. Cambridge, Massachusetts:
Harvard University Press, 19b68.

Borg, Walter R., and Meredith D. Gall. Educational Research. New York:
Longman, 1979,

Campbell, Roald f., John E. Corbally, Jr., and John A Ramseyer. Introduc-
%jon to Educational Administration. Boston: Allyn and Bacon, Inc.,
966.

Cooper, John E. Elementary School Principalship. Columbus, Ghio:
Charles E. Merrill, 1967,

Dowdle, Joan Gates. “The Knowledge and Skills Required for Effective
School Administration as Perceived by Elementary School Principals
Within the State of Alabama." Dissertation Abstracts Internmational,
41 (February 1981): 3343-44A.

The Elementary School Principalship in 1968. Washington, D.C.: Department
of Elementary School Principals, National Education Association, 1968,

Faber, Charles F., and Gilbert F. Sheérron. Elementary School Administra-
tion. New York: Holt, Rinehart and Winston, 1970.

Folle%té4ﬂary Parker. Creative Experience. HNew York: Longmans, Green,
924,

Foster, Robert Norris. "Perceptions of Elementary School Principals and
Selected Professors of Educational Administration Concerning Pre-
Service Training and Task Performance Capabilities." Dissertation
Abstracts International, 42 (December 1981): 2334-A.

Fulmer, Robert Carland. “A Study of Administrative Job Requirements as
Perceived by South Carolina Administrators." ©Dissertation Abstracts
International, 41 (February 1981): 3347-A.

Goldwan, Samel. The School Principal, New York: The Conter for ﬁpplivd
Research in Education, Inc,, 1966.

Gross, Neal, and Anne E. Trask. The Sex Factor and the Management of
Schools. New York: John Wiley and Sons, 1976.

Hall, R. H. "Concept of Bureaucracy: An Empirical Assessment." American
Journal of Sociology, (July 1963), 33.

115



116

Harris, Ben M. Supervisory Behavior in Education. Englewood Cliffs,
New Jersey: Erentice Hall, 1975.

Hinkle, Dennis E., William Wiersma, and Stephen G. Jurs. Applied
Statistics for the Behavioral Sciences. Chicago: Rand McNally
College Publishing Company, 19/9.

Jackson, Edwin Snow., "Disparity Between the Perceptions of Elementary
Principals' ‘Actual and ’'Preferred' Administrative Roles.”
Dissertation Abstracts International, 39 (December 1978): 3269-A.

Knezevich, Stephen J. Administration of Public Education. New York:
Harper and Row, 1975. _

Lehman, Larry Dean. "Interaction Patterns and Tasks of Effective
Elementary School Principals.” Dissertation Abstracts Inter-
national, 41 (Octcber 1980): 13I5-A.

Lipham, James H., and James A. Hoeh, Jr. The Principalship: Founda-
tions and Functions. New York: Harper and Row, 19/4.

Mayton, Haywood M. "A Study of the Elementary School Principalship in
the State of Alabama." Ed.D. dissertation, The University of
Alabama, 1980.

Metcalf, Henry C., and L. Urwick, eds. Dynamic Administration. The

%o]lected Papers of Mary Follett. New York: Harper and Brothers,
942.

North Carolina Education Directory, 1981-1982, Raleigh, North Carolina:
State Department of Public Instruction, 1981,

Pharis, Witliam L., and Sally Banks Zakariya. The Elementary School
Principalship in 1978: A Research Study. Arlington, Virginia:
National Association of Elementary Principals, 1979.

Pierce, Paul R. The Origin and Development of the Public School Prin-
cipalship. Chicago: The Universgty of Chicago Press, 1930.

Pitts, John Harold. "A Study of Urban Administrators' Perceptions of

Emphases Placed on Selected Administrative Competencies."
Dissertation Abstracts International, 37 (February 1977): 4760-A.

Simon, Herbert. Administrative Behavior. New York: The Free Press,
1957.

Smith, James H. "Status Study of the Elementary Principalship in
Louisiana." Ed.D. dissertation, Louisfana State University and
Agricultural and Mechanical College, 1976.

Southern States Cooperative Program in Educational Administration.
Better Teaching in School Administration. Nashville, Tennessee:
George Peabody College for Teachers, 1955.




117

Taylor, Frederick W. The Principles of Scientific Management.
New York: Harper and Row, 1947, -

Walters, Donald L., ed. "Perceptions of Administrative Competencies."
gimfggrgp?ed. U. S. Educational Resources Information Center,
D ~-361.

Webster's Seventh New Collegiate . Dictionary. Springfield
Massachusetts: G. and C. Merriam, 1969. ’



APPENDIX

118



APPENDIX A

THE NORTH CAROLINA ELEMENTARY SCHOOL PRINCIPALSHIP:
CHARACTERISTICS AND VIEWS ON SELECTED
ADMINISTRATIVE COMPETENCIES
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Directions:

3.
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THE NORTH CAROLINA ELEMENTARY SCHOCL PRINCIPALSHIP:

Part I
appropriate blank.
form.

Please indicate sex. 6.

__ Female
____Male

What is your age?

35 or uader

36-45 7.
46-55

56 or over

111

How would you classify your
school's geographic population?

Largely rural
Largely urban
Suburban

[ 1]

How many students are presently
enrolled in your school? 8.

Under 200
____ 201-400
___ 401-600
__ 601 or more

Please check the category
which best describes your
degree status.

__ Bachelor's degree
__ Master's degree 9.
____Master's degree plus
15-29 hours
__ Master's degree plus
30-59 hours
___Master's degree plus
60 hours
___ Doctor's degree

Characteristics and Views on Selected Administrative Competencies

Please respond to the following items by checking the
Please respond to each item on this

In what year was your last
degree granted?

___Prior to 1960
____1960-1967
___1968-1975 ~
___1975-1982

Which field of study best
describes your major at
the graduate level?

___ No graduate study

___ Educational Admini-
stration

___ Educational Super-
vision

A subject matter area

___ Elementary education

Approximately how many
hours per week do you
devote to professional
growth (reading, research,
workshops, etc,)?

____No time
___1-2 hours

____ 3-4 hours

____ 57 hours

____ 8 or more hours

Inciuding this year, how
many years have you been
employed as an elementary'
principal?

____Lless than 5 years
___ 5-10 years
___11-20 years
____ 21 or more years



10.

11,

12.

13.

14.

Check the professional educational
organization{s) in which you hold
membership.

___NEA —_ NCPA/APA
____ ASCD ___Phi Delta Kappa
NCASA AFT

—

—___ NAESP —__ None

In approximately how many civic
organizations do you currently
hold membership?

___ None

___1 organization

____ 2-3 organizations
4 or more organizations

Including the lunch hour, how
many hours do you usually devote
to your position daily?

— 6 hours or less
___ 1 hours

___ 8 hours

—_ 9 hours

—__ 10 hours or more

What is your present attitude
concerning your position as an
elementary school principal?

Dissatisfaction
Below Average
Average

Above Average

|11

—

Do you consider the elementary
school principalship to be your
final occupational goal?

_ Yes
—No
__ Uncertain

121
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Part 1I

‘Directions: Read each item carefully. Think about the importance you
attach to each item. Decide whether you consider it (1) of
no importance, (2) of minimal importance, (3) of average
importance, (4) of above average importance or (5) extremely
important to you in performing your duties as an elementary
principal. Draw a circle around one of the numbers beside
each item to show the answer you have selected.

No Importance

Minimal Importance
Average Importance

Above Average Importance
Extremely Important

n o

N L PO -

Mark your answers as shown in the examples below.

Example: Acting as spokesman for the staff...... 12345
Example: Providing encouragement to individual
staff members.l.l.l........'........... 1 2345

A. Competencies for Instruction and Curriculum Development

1. Studying and interpreting societal trends that
demand curricular change siveessesscscssassanstnsseeess 12345

2. Assessing the needs of learners that are unique
to the school and cOmMUNItY.eeesasessosscesssssvecases 12345

3. Providing for the formulation of curriculum
ObjectiVESCl.l.i.ll.l.l..ll..'00.00.00....!..".....!. 1 2 3 4 5

4. Integrating the goals and objectives of the school
with the needs of the 1earners..isesescsssesscsssssssse 12345

5. Allocating and assigning the staff to accomplish
jnstructional goals........ T -

6. Examining and interpreting alternative programs,
procedures and structures for improving the
instructional programececesccececcsssssssosssssccsesss 12345

7. Inventorying, acquiring, and assigning the

materials, equipment, and facilities to accomplish

instructional g0aT1S.ceeceassoencnsnsrrsonnsncnssnsesse 1 234585
8. Providing for the supervision of instruction ......... 12345

9. Explaining the instructional program to parents
and the comunity.-...-.l..--.-...Il.l.l.....ll.l.ll‘. 12345

10, Evaluating the viability of the instructicnal
program...l.ll.....I.III.II....I.I.II.'.I ...... LN LB BN 12345



B. Competencies in Staff Personnel

c.

1.

.2.

4,

10.

Defining the specific role requirements for
each position VaCanCy..ceeeeaesrorvsvasnsascasassananas 1

Interviewing and selecting from identified
candidates the staff member best qualified for
each position and recommending appointment............ 1

Coordinating the orientation of new staff
members to the school system, the staff, the
student body, and the community....eeevecenencnacnanas 1

Assigning new staff members to optimize the
achievement of both organizational goals and the
goals of individual staff members.....ccceevecvescanes 1

Reassigning experienced staff members to positions
and roles to permit the attainment of organizational
and individual goalS.cecensserercavsronvoncosssnsvases 1

Developing a system of staff personnel records........ 1

Conducting a systematic program of staff
improvement through classroom abservation and
conferences w1th staff...l...ll....l.‘........CO‘O..C. 1

Stimulating and providing opportunities for
professional growth of staff personnel.......cecoevune 1l

Collecting, organizing, and analyzing data
concerning the processes and products of

teachingi.I..l.l.l..l.....'I..I...I...............’..l 1

Basing one's decisions on specific evaluative

data....l.......Q.l.l..........l..l........O.'....I.O. 1

Competencies in Pupil Personnel

1.

Analyzing, assessing, and describing the value
orientations of the students within the school.eeaeses 1

Initiating and maintaining a system of child
accounting and attendanCe..sceesssecorescsssnnsccosnes 1

Instituting measures for the orientation of

pupi]s .......... LRI BB B BU BN LR B I I I B O I B O BN U B BN N B O O I B I 1

Structuring activities that foster understanding
and interaction among students, teachers,
counselors, and other student personnel

specialists.

SS9 S0 SRR BEEECREEES e 1

2
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345
345

345

345

345
345

345

345
345

345

345
345

345

345
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5. Providing counseling ServiCeS...icesesessnsnessssannea 1 2345
6. Providing health servicesS...csucincoseronsnorveasneeas 12345

7. Arranging systematic procedures for the
contfnual assessment and interpretation of
1ndividua] pupi] growth.l...‘...........!.....I....'.. 1 2345

8. Establishing means of dealing with pupil
irregu]arities--I.'0.........l‘0.........!...!.'....'. 1 2 3 4 5

9. Keeping abreast of recent legislation and
court decisions having implications for the
administration of the school...cieeveeeerescicanassssea 12345

10. Evaluating existing pupil programs and implementing
NeCessary ChangeS..ceeessvosecsscssnssscescscssanssses 1 2345

D. Competencies in Finances and Facilities

1. Preparing a budget that establishes a priority of
needs for each program within the school.............. 12345

2. Conducting or maintaining an adequate inventory of
equipment, supplies, and materials for achieving
objectives...............ll'.'l..l.t...l.'l........... 1 2 3 4 5

3. Evaluating and approving requisitions for equipment,
supplies, and materials to be purchased for the
schoo]C.I.Il...........l....l..... IIIII LB B B BN K Y B BN BN NN BN N 1 2 3 4 5

4. Accounting for school mONfeS.eseeasecsassesasasessnnes 12345

5. Forecasting multiyear resource needs of the
Schoo1'..‘.l.lllllll.l‘ lllllllllll LB B BN B B B BN BN B B BN BN BN NN N A ) 1 2 3 4 5

6. Coordinating the input of teachers, students, and
citizens in short-term and long-range planning for
finances and facilitieS.eeecesvsvronscncsossrecansense 1 2345

7. Developing an efficient program of operation and
maintenance of the physical plant..c.ceeevssessssveneess 1 2345

8. Interviewing, assigning, and supervising custodial
and maintenance personnel to provide a physical
environment that will enhance instruction......eveese. 12345

9. Providing for the safety of pupils, personnel, and
equipme"t...........1.ll.l.I'l.ll.......‘...l.....’... 1 2 3 4 5

10, Assessing and revising when necessary all aspects
of facility and financial responsibilities......c.00s. 12345
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E. Competencies in School-Community Relations

1. Coordinating the work of local lay advisory
councils or other representative citizens groups
in analyzing the goals, objectives, programs
and procedures of the school,....... cheessvananaa veesa 12345

2. Conducting a systematic assessment of citizens'
perceptions of the needs of and expectations
for the schoo]I'Ill...l......l..‘......lll.l'..l.....l 1 2345

3. Participating widely in the activities of
community groups and affiliating selectively
with community organfzations..sveeeceecicesesvaseeeees 12345

4. Stressing to teachers, students, and school
employees the public relations implications of
their ro]es.....I..I...........l.........‘..‘...l.lll.l 1 2345

5. Consulting with leaders and members of the
parent-teacher organization to improve its
effectivenesS.eeereerescsesosasavsasaranssccaasncnnases 12345

6. Analyzing the informational needs of the school's
community and preparing and presenting communications
to meet those needS.vevecvoavescnsssacascassnancenesss 1 2345

7. Eliciting and analyzing systematically the
feedback from communicCAtiONS..cseeescassvsccnnsnsasssa 1L 2345

8. Clarifying the quantitative and qualitative
criteria used by citizens for assessing the
processes and products of the school.viceveeeacsssssss 1 2345

9. Exploring innovative programs and plans for the
cooperative utilization of the total resources of
the community...Ill.....l.l..t00‘00'000..'00.0.0....!. 1 2 3 4 5

10. Encouraging educational practices that utilize
the community as a learning laboratory......... cevssses 12345
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East Tennessee State University
Department of Supervision and Admilnistration » Box 19000A » Johnson City, Tennessee 37614-0002 o (615} 929-4415, 4430

July 21, 1982

Dr. Craig Phillips
State Superintendent of Public Instruction
Education Building
Raleigh, NC 27611

Dear -Dr. Phillips:

I am a teacher for the Watauga County Board of Education in
Boone, North Carolina. Currently I am pursuing a doctorate in
the area of educational supervision at East Tennessee State
University in Johnson City, Tennessee,

In partial fulfillment of the requirements for this degree
I am preparing a dissertation prospectus tnder the direction
of Dr. Gem Kate Greninger. The title of the prospectus is
A Study of Elementary School Principals'! Perceptions of the
Imnportance of Competencies Within Critical Administrative Task
Arecas." A survey instrument has been constructed to obtain data
from principals serving schools containing kindergarten through
grade six in the state of North Carolina, Two hundred £ifty
elementary principals will be randomly selected to participate
in the study.

Currently, there is limited information concerning the tasks
and competencies of the elementary principal in the state of North
Carolina. I Feel that educators and administrators could benefit
from a study of this nature in our state.

Would you grant me permission to conduct this study in our
state of North Carolina?

If you have specific questions céncerning this study, I would
Le glad to answer them. Also, I would be more than happy to share
the results of this study with you.
Thank you very much.
Sincerely,

Melioric W Sreene

Melanie W. Greene
Route 2, Box 341
Boone, NC 28607

College of Education
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North Carolina Leadenship Institute for Principals

NORTH CAROLINA DEPARTMENT OF PUBLIC INSTRUCTION / RALEIGH, N.C, 27811

August 10, 1982

Ms. Melanie W. Greene
Route 2, Box 341
Boone, North Carolina 28607

Dear ls. Greene,

This letter is in response to your recent correspondence to

Craig Phillips concerning your dissertation. As the Director

of the North Carolina Leadership Institute for Principals, I

can assure you that our agency vould be interested in your study
and would appreciate your sharing your results with us. However,
you do not need permission (as requested in your letter) fraom
this agency or the State Superintendent to conduct your research,

Best of luck to you. Let me know if I may be of assistance.
Sincerely, )
AR ANl -
Reeves HeGlohon :

Special Assistant
RH/1b
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East Tennessee State University
Department of Supesvision and Administration s Sos 19000A » [ohnson City, Tennessee 17614-0002 » {615) 929.4415, 4430

October 15, 1982

Dear Principal:

I am an elementary teacher at Hardin Park School in Beoone, Horth
Carolina. Currently 1 am pursuing a doctorate in the area of
educational supervision at East Tennessee State University in
Johnson City, Tennessee,

In order to complete my raeguirements for this degree, I am
writing a dissertation entitled "Elementary School Principals’
Perceptions of the Importance of Competencies Within Critical
Administrative Task Areas" under the direction of Dr. Gem Kate
Greninger. For this study to be successful I need your input.
Would you please complete the following questionnaire and
return it to me on or before November 9, 1982,

In order to meet my stated completion date I need your immediate

response. If you would like a copy of the results of the study,

please indicate on the guestionnaire.

I sincerely appreciate ycur assistance in this study.'
Respectfully,

Melanie Ward Greene
Route 2, Box 3J4l
Boone, North Carolina 28607

MWG:nh

Enclaosura

College of Educallon
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Education:

Professional
Experience:
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VITA
MELANIE W. GREENE

Date of Birth: January 14, 1956
Place of Birth: Banner Elk, North Carolina
Marital Status: Married

Watauga High School, Boone, North Carolina, 1974.

Appalachian State University, Boone, North Carolina;
Early Childhood Education, B.S., 1977,

Appalachian State University, Boone, North Carolina;
Early Childhood Education, M.A., 1977,

Appalachian State University, Boone, North Carolina;
Early Childhood Education, Ed.S., 1980,

Appalachian State University, Boone, North Carolina;
Certifications in Reading, Administration, and
Elementary Education, 1980.

East Tennessee State University, Johnson City,
Tennessee; Educational Supervision, Ed.D., 1983.

Teacher's Aide, Watauga County Headstart Program; Sugar
Grove, North Carolina, 1970.

Teller, The Northwestern Bank, Boone Narth Carolina,
1972-1975.

Resident Assistant, Appalachian State University,
‘Boone, North Carolina, 1976-1977. -

Secretary, Weight Watchers International, Boone Camp,
Boone, North Carolina, 1980.

Second Grade Teacher, Bethel School, Sugar Grove, North
Carolina, 1976.

Title I Reading Teacher, Parkway School, Deep Gap,
North Carolina, 1976-1981. -

Doctoral Fellow, East Tennessee State University,
Johnson City, Tennessee, 1981-1982,

Chapter I Reading Teacher, Hardin Park School, Boone,
North Carolina, 1982-83.

National Education Association

North Carolina Association of Educaters

Association of Classroom Teachers

International Reading Association

STAR Reading Council

Kappa Delta Pi

Tennessee Association for Supervision and
Curriculum Development

Alpha Delta Kappa



