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FACULTY SENATE 

NEXT MEETING: May 15, 1995, 2:30 PM, Culp Forum 

PLEASE NOTE TIME CHANGE TO 

2:30 PM FOR MAY 15, 1995 MEETING 

NOTE TO DEPARTMENT CHAIRS: Please share the Senate agenda, minutes, and any 
other enclosures with your faculty prior to the scheduled meeting. Senate meetings are open 
to all faculty. 

AGENDA FOR SENATE MEETING 

CALL TO ORDER 

APPROVAL OF MINUTES April 17, 1995 meeting. 

NEW BUSINESS 

The purpose of this meeting is to discuss priorities and set goals for 1995-1996. 

ANNOUNCEMENTS 

ADJOURNMENT 



FACULTY SENATE MINUTES 

May 15, 1995 

NEXT MEETING: August 28, 1995, 2:45 PM, Culp Forum 

PLEASE NOTE NEW MEETING TIME, 2:45 PM, FOR FACULTY SENATE 

CALL TO ORDER 
Due to a Jack of quorum, members present held an informal meeting. 

ELECTIONS 
Due to a lack of quorum for the May I, 1995 meeting, the Faculty Senate had been unable lO hold the planned election. 
A ballot that included the slate of candidates proposed by the Faculty Senate Executive Committee and space for write-in 
candidates was mailed with the May 1, 1995 minutes. Twenty-two senators, the number required for quorum, returned 
their votes with the following results: John Quigley as President-elect, Jane Melendez as Secretary, and Mark Steadman 
as Treasurer. 

GOALS AND PRIORITIES FOR THE UPCOMING YEAR 
During the May 15, 1995 informal senate meeting, the members present discussed goals and priorities for the upcoming 
year. The following is a list of items suggested as goals and priorities discussed at the meeting. Senators wishing lO make 
further suggestions can send their ideas for committee activities to Jane Melendez al PO Box 70620. She will compile 
the updated list and send it out with the agenda for the first fall meeting. 

The Academic Matters Committee hopes to concern themselves with professional liability insurance for faculty, a review 
of the+/- grading system, and further discussion regarding the New General Education Core Curriculum. 

The Faculty Development and Evaluation Committee plans to engage in further discussion of the FAE form and 
welcomes suggestions for consideration of this form. Due to the establishment of the Teaching and Leaming Center, 
dedicated to faculty development, the committee will concentrate its efforts on evaluation concerns and the linkage between 
evaluation and instruction. 

The Concerns and Grievances Committee will work with the Academic Matters Committee on the issue of professional 
liability insurance. This committee will also serve as an advisory or counseling committee for faculty who want a potential 
concern or grievance reviewed before formal presentation. 

The Research Committee will review research consent forms and make suggestions for a set of forms that are not so 
much oriented toward science and medicine. As the forms stand now, there are many items that do not pertain lO research 
outside of science and medicine. 

The Committee o n  Committees will review procedures for assignment of faculty to committees and prepare their 
suggestions for change to the Faculty Senate in fall 1995. There is some question as to whether this committee should 
also be monitoring faculty attendance at committee meetings. 

ANNOUNCEMENTS 

The following dates arc projected for 1995-1996 Faculty Senate meetings: 

1995 1996 
August 28 January 8 & 22 

September 11 & 25 February 5 & 19 
October 9 & 23 March 4 & 18 

November 6 & 20 April 1 & 15 
December 4 

E. Jane Melendez, Secretary



Faculty Senate 
Box 23033 

To: Faculty Senators, Chairs, and Selected Others
vo

From: Peggy Cantrell, President, Faculty Senate " 

As you may be aware, the Faculty Senate recently sponsored a seminar on 
Student Evaluation of Instruction: Limits, Myths, and Ways to Improve its 
Use". We had a small group of attendees, but the interaction was very 
lively, and the meeting productive. 

I thought :that others of you ·might find some of the materials helpful as 
you discuss ways to improve instruction and the use of student evaluation 
for improvement purposes within your departments or faculty discussion 
groups. 

Enclosed are copies of the handouts/m·erheads from the seminar. Clearly, 
they are more meaningful when accompanied by explanation and 
discussion. I hope you will be able to avail yourself of future seminar 
offerings by the Senate and Teaching and Learning Center so as to 
maximally benefit. In any case, I hope that these materials are helpful. 



Identification of Materials 

1. INSTRUCTIONAL IMPROVEMENT - A Working Bibliography.
This bibliography was provided by Dr. Weimer as part of our 
participation in a recent video conference on instructional 
improvement. 

2. Pages 2-1 through 2-7 are copies of overheads from Peggy Cantrell's
presentation during the senate seminar. These summarize the 
dimensions of teaching, the utility and limits of student ratings, and 
point out the need for other sources of evaluation. 

3. Jim Hahs composed this one page summary of Aleamoni's research on
myths surrounding student evaluation of instruction. Cliff Mitchell 
presented this research at the seminar. 

4. Pages 4-1 through 4-15 are handouts from Amelia Brown's
presentation on a continuous improvement project utilizing student 
feedback she initiated in her department and college. The handouts 
cover her classroom outline of this topic, as well as forms used to 
quantify measures. 

5. Laura Mc Cammon provided a handout entitled "Evaluation of
Instruction" and summarized these various methods of evaluation 
which are currently being used by faculty on our campus. 

6. The pages footnoted by T. A. Angelo are handouts pertaining to
instructional improvement from the same video conference noted in 
item #l

7. The documents in this packet were received from the Teaching and
Learning Center at UNC and represent various responses from units 
in that University to a mandate to develop multi-source evaluations 
of instruction to serve as the basis for faculty evaluations and tenure 
and promotion reviews. 

-If you have any questions concerning these materials, please
contact either the person identified with each item, or contact
any member of the Faculty Senate's Development and Evaluation
committee.



INSTRUCTIONhL IMPROVEMENT 

A Working Bibliography for Fac�l=y and Administrators 
prepared :Cy 

Maryellen Weimer, Pen� State - Berks 
Februar�/, : ? ? 5

c:::�texts, frameworks, and aooroaches - �ays to think about the 
i:::orovement process. These sources don'= so much describe 
s;;cific methods (that's in a section coming up) as they 
i:.:.�strate more general orientacior.s that can be taken toward a;� 
======s co improve. Too often =ac�l=y stances are negative-­
::::pr=vement efforts are somechi�g to resist. Chiodo and 
�a:.�raich illustrate positive ways o: chinking about failure and 
:.:ss t!lan perfect teaching. Wei:-:-.er obj e·:::ts to improvement 
======s based on premises of re�edia=ic� and deficiency. We 
::::=r:::ve because our students stand to benefit. McDaniel leaves 
:s5:.:.es of whether or not improvement is needed aside. He 
a;;r:::aches change with a vision �f the =�cure. 

.::::::::::, J. J. (1989). Professcrs �h= :ai: may be our best 
Teacher Educacior. ""'- �------ - ·  

....,J....i.C:.- -=-- • I  16 { l), 79-83 

�a:.�raith, J. K. (1987). How I could have done much better. 
:� Teachina and Learnina. A Journal of the Harvard-Danforth 

�==a�iel, T. R. (1994). Collece c:assrcoms of the future: 
'.-'.:-;acrends to paradigm shifcs. C::l:.ece Teac:iina, 42 (1), 
:--31. 

�-:e::::er, M. ( 1990) !morovina cc,lece =eachina. San Francisco:
:ossey Bass. 

:=-�--s of inst�uction in need o: i�cr=�ement - What could we be 
j::::�? better? The Gaff survey asked sc�dents to rank, in order 
:::: h:::w much thev were needed, 30 oossible imorovements. Browne 
a�j �eeley, and.Eison take a crack ac idenci�ying bottom-line 
s�:::.:.s which ought to be the place where every improvement effort 
==�:�s. And being a bit presurr.�=uo�s. t:iere's a vote here (in 
:�= 3vinicki article) for teaching that is better connected co 
:��=�ir.g. Instructional decisio�s o:.:.gh= co be made in light of 
���: �e know about how people learn. �e don't teach as cognizant 
:: :�at �nowledge base as we ou;�=-

��=��. �- N. & Keeley, S. M. (�?55�. "=�ieving excellence: Ad­
·::::e to new teachers. C:::,lle:::re 7e="::::h�:-:a, .11 (2), 78-83.



Eis on, J . ( 19 9 O ) • Confidence in the clasroom: Ten maxims for 
new teachers. Collecre Teachincr, JJl (1), 78-83. 

Gaff, J. G. (1978). Overcoming faculty resistance. In J. G. 
Gaff (ed.), Institutional renewal through the imorovement 
of teachincr. New Directions for Higher Education, no. 4. 
San Francisco: Jessey Bass. 

Svinicki, M. (1991). Practical implications of cognitive 
theories. In R. Menges and M. Svinicki (eds.), Collecre 
teaching: From theory to oractice. New Directions for 
Teaching and Learning, no. 45. San Francisco: Jossey 
Bass. 

Me:hcds. the wavs to better teachina and more learnincr - As 
CJntrasted with approaches which propose general mindsets or 
crien:ations to be taken toward the process, the methods are the 
neans. These are the vehicles which can be used to move us from 
cne place to another with respect to our teaching. Weimer and 
�=�== jescribe research results as to their effectiveness. Part 
=.:..·:e of the Braskamp and Ory book on "Methods of Collecting 
Evidence" offers an excellent overview of the variety of methods 
available and the remainder of this section of the bibiliography 
fJcuses additionally on some of the common and currently popular 
s:.rategies. 

Eraskamp, L. A. and Ory, J. C. (1994). Assessing faculty work: 
Enhancina individual and institutional performance. San 
Francisco: Jessey Bass. 

Weimer, M. and Lenze, L. F. (1991). Instructional interventions: 
A review of the literature on efforts to improve instruction. 
In J. S. Smart (ed.), Hiaher education: Handbook of theory 
ar.d research, Vol. VII. New York: Agathon Press. 

ClassrJom Assessment - The iaea here is that teachers need to 
solicit from students feedback which describes, not how much 
studen:s "like" a course, but the impact that classroom policies, 
practices and behaviors are having on how they learn. The Angelo 
and Cross book is the definite work in this area; it is replete 
with multiple strategies and much advice on their use. 

�ngelo, T. A. and Cross, K. P. (1993). Classroom assessment 
te:��iaues: A handcock fer colleae teachers. San Francisco: 
Jessey Bass. 

7he �se of Ratinas - Research on the use of student ratings 
abounds. Despite this fact, many policies and practices in place 
at colleges and universities mitigate against the potential of 
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student feedback to improve instruction. For a succinct, 
readable summary of research findings, the Cashin source is just 
about unbeatable. The Braskamp, Brandenburg and Ory book does a 
good job o: differentiating between formative assessment (that 
done to imorove instruction) and summative eval�ation {that done 
to improve-personnel decision-making). It also proposes 
colicies--how instruction ought to be evaluated in light of the 
research. Weimer writes to faculty: here's how to turn racing 
da:a inco an improvement agenda. 

Braskamp, L. A., Brandenburg, D. C., and Ory, J. C. (1984) 
E·.·a:.ua::ino teachino ""ffectiveness: _; oractical ouide. 
Nexbu!'.'y Park, c.:;: Sage. 

:asti::, W. E. (1988). Student ratings o: teaching: A SUTTuTiary 
G: the =esearch. IDEA Paper #20. The Cente� for Faculty
E�alua:ion and Development at Kansas State University. Maybe 
o!'.'=e::- ::::r $1.0C by calling 1-800-253-2757. 

�ei�e!'.', M. (:987). Translating evaluation results into teaching 
i:::;:.::-o·.·e:::e!:t:S. AP-.HE bulletin, 39 (S), 8-11.

-:-:-:-= ?. -:.e :::: :'.8llea:::rues - Colleagues cu�::: to be more involved 
�::t ea=� �c�er, particularly in t�e de�elopme!:: of teaching· 
s�:i::s. :'he?:'e is much they could contribute, a variety of 
2:::::s::.::-uc:ive roles for them to fulfill. Unfortunately, they are 
:::':-=:: :m::: used (in too manv cases ;Uisused) as oart of a formal 
���---�-•o� syscem. Cohen a�d Mckeachie propose-a different role 
: __ 

0-� �. Weimer, Kerns and Par?:"ot: look specifically as issues 
�ssc=iaced wi:h instructional obser�a:ion. Helling provides some 
�x=e::enc observational checklists (more are included in the 
�;:-3.ska�p and Ory volumed referenced above). The thrust of these 
38�.::-=es is t�at colleagues ought to function like colleagues (not 
:�d�es) when the goal is better teaching. 

:che!:, P. _;. and McKeachie, W. J. ( 1980 l . The role of colleagues 
i:: :::e e�aluaticn of college teaching. Colleae Teachino, 28

�e::i��. 5. (1988). Looking for good teaching: A guide to peer 
�bser�acion. �our�al of Staff. Proaram and Oraanizational 
:e�:icn�enc, i (41, 147-58. 

�e:�sr, M., Kerns, M., and Parrett, J. (1988). Instructional 
-:.. =:--•·a-.;'"''"' • Caveats, concerns, and ·,.,ays to compensate. 
�:·-.:::.:-es i:1 Hia!'1er Education, 13 (3), 299-307. 

��=:�=:i�e F.::-actice - This method used co be called self-assess­
:::��=- !: ��valves the efforts of individuals, generally on their 
��::. =� i�9.::-ove their teaching. Menges offers an excellent 
��::�:;:i��s of he� i::dividuals shculd approach the task. And 
:.:-.:2 ::-,::::!1::)::i can be accomplished in a variety of different ways--

3 



some as straight forward as a systematic program of reading 
(described by Weimer) and others more detailed and innovative-­
like the use of portfolios (proposed for course development in 
the Cerbin piece). 

Cerbin, W. (1994). The course portfolio as a tool for continu­
ous improvement of teaching and learning. Journal on 
�xcellence in College Teaching. � (1), 95-105. 

Menees, R. (1994) Improving your teaching. In W. J. McKeachie 
Teachincr tios, 8th edition. Lexington, Mass.: D. C. Heath. 

Weimer, M. (1990). "Study" your way to better teaching. In M. 
Svinicki (ed.), The chancrincr face of college teaching. New 
Direc=ions for Teaching and Learning, no.42. San Francisco: 
Jessey-Bass. 

�ow it Norks - accounts, stories, narratives of efforts to 
change. These accounts were selected, not because they represent 
"right" changes, but because they illustrate a reflective, 
systematic approach to change and a thoughtful assessment of 
i��a=t. They are hritten by authors who see the larger 
��p:ications of their efforts in terms of what others might lear� 
from their experiences. Black (a chemist) and Tompkins (an 
English teacher) report on an overall efforts to move toward more 
student- and learner-centered instruction. King reports on 
attemots to use comouters to facilitate discussion and Dit=ler 
and Ricci on changing a chemistry course to a discovery-based 
app:?:"oach. 

3lack, K. A. (1993). What to do when you stop lecturing: Be­
come a guide and resource. Journal of Chemical Education, 
70 (2), 140-44. 

Ditzler, M. A. and Ricci, R. W. (1994). Discovery chemistry: 
Balan=ing creativity and structure. Journal of Chemical 
2duca=ion, 71 (8), 685-88 

r.ing, K. M. (1994). Leading classroom discussions: Using 
computers for a new approach. Teaching Sociology, 22, 
174-82.

�ompkins, J. (1990). Pedagogy of the distressed. Collecre 
Ena�ish, 22. (6), 653-60. 

This bibliography may be reproduced so long as the author is 
appropriately credited. Thanks! 

4 



Resistance to being evaluated appears to grow out of 

three basic concerns: 

1) Resentment of the implied assumption that faculty may

be incompetent in their subject area;

2) Suspicion that they will be evaluated by unqualified

people, and

3) An anxiety that they will be held accountable for

performance in an area in which they have little or no

training or interest. Milton and Shobem (1968) point out

that "college teaching is perhaps the only profession

in the world for which no specific training is required.
The profession of scholarship is rich in prerequisites
for entry, but not that of instruction"(p. xviii).



THREE MAIN PERSPECTIVES ON WHAT TEACHING 
SHOULD BE 

1. Teaching is an interaction between a teacher and a
student conducted in such a way that the student is
provided with the opportunity to learn;

2. Teaching is an interaction between a teacher and a·
student conducted in such a way to enable the student to
learn

3. Teaching is an interaction between a teacher and a
student conducted in such a way to cause the student to
learn.



Total teaching act involves 3 broad interactive dimensions: 

1. Content Expertise - teachers must know the subject
matter being taught

2. Instructional Delivery - Must be able to present the
subject matter in a way that encourages students to
learn

3. Instructional Design Skills - Must be able to design
instructional events in such a way that there is some
assurance that students will learn when they
experience these events

(Course management - office hours, getting tests back, 
supplies, syllabi, etc.) 



Content Expertise 

"That body of skills, competencies, and knowledge in a 
specific subject area in which the faculty member has 
received advanced experience training or education" 

Evaluation - w/ exception of advanced doctoral or post 
docs., - students are generally not competent to assess 
degree to which a teacher is knowledge. Students are 
competent to report the degree to which the faculty 
member appears competent. Must combine student 
perceptions with peer and Dept. Head evaluations. 



Categories of Teachers Based on Content Expertise 
Vs. Instructional Delivery Skills 

Truly Competent Not Competent 

I 

Appears TYPE A 
Competent '1t,.,. r "'" I� 

,TYPE C 

()f. F�x 

Does Not 
Appear TYPE B TYPED 

oQ Competent c-o ,, 

•D�f�c,�Q �--1« 
l./1.o ••



Instructional Design Skills 

"Those technical skills in designing, sequencing, and 
presenting experiences which induce student learning 
designing developing and implementing tools and 
procedures for assessing student learning outcomes 

Evaluation- several sources Students are generally not 
competent to evaluate the correctness of course design, 
but can report their observations, perceptions and 
reactions to certain aspects of the course design. 
Detailed and expert analysis by qualified colleagues of 
syllabus, tests, handouts, content, general instructional 
design is needed for evaluation of this component -
Portfolio evaluation 



I 

Course Management Skills 

"Bureaucratic skills in operating and managing a course 
including but not limited to, timely grading of exams, timely 
completion of drop/add and other forms, ordering texts, 
keeping office hours, generally making arrangements for 
facilities and instructional resources, etc. 

Evaluation- Information from Dept. heads, students and 
even Dept. secretary could provide valid data on course 
management skills. 



Student Assessment of Instruction 

\\ "hen the number of, anables are considered in rc�ch ;:oncemmg Student Assessment of lnstrucuon. variauons should be 
expected in the outcomes. Assumptions are often made and someumes O\er lhe years are looked upon as truths. ExcerplS 
from the follo\\lng reierence wh1ch investigated 15 common Myths are presented for your review. 

Aleamoni L. �I. (1987). Student Rating Myths Versus Research Facts. Journal of Personnel 
Evaluation in Education I: 111-119. 

�hlh 1: StudenlS cannot make consistentjudgmenlS 
a�ut the instructor and instruction because of their 
munaturity, lack of experience. and capriciousness. 

�fylh 2: Only colleagues \lrith excellent publication 
records and e:-.-pertise are qualified to teach and to 
evaluate their peers' instruction. 

M\lh 3: Most student rating schemes are nothing more 
� a popularity contest. \lrith the warm. friendly. 
humorous instructor emerging as the "inner every time. 

Mylh 4: StudenlS are not able to make accurate 
judgments until they have been away from the course. 
and possibly away from the wtiversity for several years. 

Mylh 5: Student rating forms are both unreliable and 
invalid. 

Mylh 6: The size of the class affects student ratings. 

Mylh 7: Gender of the student and the instructor affect 
student ratings. 

M)lh 8: The time of day the course is offered affects
student ratings.

Mylh 9: Whether students take the course as a 
requirement or as an elective affect their ratings. 

Mylh 10: Whether students are majors or nonmajors 
affect their ratings. 

Mylh 11: The level of the course (freshman. 
sophomore. junior, senior. graduate) affeclS student 
ratings. 

�fyth 12: The rank of the instructor (instructor. 
assistant professor. assoc1:ue professor. professor) affects 
student ratings. 

Mylh 13: The grades or marks students receive in the 
course are highly correlated \lrilh their ratings of the 
course and the instructor. 

M\lh 14: Student ratings on single general items arc 
ac�ate measures of instructional effectiveness. 

�yth 15: Student ratings cannot meaningfully be used 
to improve instruction. 

Conclusion 

All this research points out that the prC\iously stated 
student rating myths arc (on the whole) myths. On the 
other hand. gathering student ratings can provide the 
instructor with first-hand infonnation on the 
accomplishment of particular educational goals and on 
the IC\·el of satisfaction \lrith and influence of various 
course elements. Such information can be used by the 
instructor to enrich and improve the course as well as to 
document instructional effectiveness for administrative 
purposes. 

Students can benefit through an improved teaching 
and learning situation as well as from having access to 
information about particular instructors and courses. 
Administrators (deans and department heads) also 
benefit through an improved teaching and learning 
situation as well as a more accurate represeniation of 
student judgments. 

The disadvaniages of gathering student ratings 
primanly result from ho� they are misinterpreted and 
misused. Without nonnative (or comparative) 
information. a faculty member might place 
inappropriate emphasis on selected student responses. 
If the results are published, the biases of the editor(s) 
might misrepresent the meaning of the ratings to both 
studenlS and facultv. If administrators use the ratings 
for punitive purpos'es only. the faculty \!rill be unfairly 
represented. 

LOOK FOR A FUTURE 

WORK.SHOP ADDRESSIN6 

THESE TOPICS. 



LESSON PLAN 
CONTINUOUSIMPROVEME!'IT 

LESSON TOPIC: Continuous Improvement in � Cbssroom Setting 

LESSON DATE: Fint Two Days of C1a.u (111 aiL) 

TIME: 110 Minutes 

SEQUENCE: TIME: 

(min.) 

L Instructor Introduction 5 

II. Personal Data Collection
Condense names/addressesiphone onto 
h:indout and pro.,,;de to students 

III. Continuous Improvement Pro� 15 

Handout 

IV. Learning Styles Survey1Discussi2n. 15 

Write one down/compile list/discUS! 

Y. Course Syllabus Review 25 

VI. E:tpect!ltions 10 
Write one down/compile list/discllS! 

VII. What makes :i quality course? :o 

Fishbooe ex:u:nple 

VTII. Seiect team lt 
Team Tr:iining 

Total 110 



Til£ 
5 Min 

C(J(JEMT 

Introduction of InstMJ�r JenQ Student
• Students give name and re fral 

ACTIVITf I 

I 
10 Min Personal Data Collection 

• Students provide name. address. telephone and
workplace (telephone)

Return as 
handout at 
next class 

15 Min The Continuous Imorovement Process Discussion 
• Global competitiveness and international economic

strategies are having profound effect on the way
we manage our organizations.

• It is no longer acceptable for any organization. publi�
or private. to ·do business as usual.·

Site 
exaaples of 
discipline 
spec:1f1c 
charges. 
i.e.,
IBH. Health• Care. down·
sizing, etc.

•Anew paradigm of management is emerging for which you
must be prepared:
"We must think and act to improve organizational
systems to provide superior customer value.·

Transparency 

I 
! 

• The paradiga is generally known as:
Total Quality Management (TQH)
Continuous Quality Improvement (CQI) 
Continuous Improvement (CI) .,.. 

and extends to all organizations-· business� industry. 
government. not-for-profit and education 

Transparency 

• It is our intent in this course to initiate your
understanding of CI and actually practice the process
in this course.

Definition of Total Quaiitv
• The quality improvement process is a set of principles.

policies. support structures. and practices desi� to 
continually improve the efficiency and effectiveness of 
our way of life. 

Transparency 

DAY ONE 

1 



----�--------

15 Min The Continucus imorovement Process Oisc�ssion 
• Glooal comoetitiveness and international economic

strategies are having pr�found effec: on the way 

Site 
e.�amples 'Jf
di sci o i � r.e 

-1 

I
i

we manage :ur organizat�ons.· 

• It is no ion�er acceotable for any organization. public
or private. to ·do business as usual.·

specif�c 
e11anges. 
i.e ..
[BH. Heai:h 
Ca�. dO'wTl· 
sizing. �,:;c. 

I 
·I 

•Anew paradigm of. management is emerging for which you
must be prepared:- ...: .

' 
I 
I 

·t1e must think and act to imp rove organi zati ona 1
systems to provide.superior customer value.·

-

Ti-ansparenCY 

• The paradigm is generally known as:
Total Quality Managenent CTQH) 
Continuous Quality Improvement (CQI) 
Continuous Improvement (CI) 

and extends to all organizations--· business.. industry, 
government,-not-for-pr.ofit and education-

Transparer,cy 

-
•. 
.. 

, 

I

• It is our intent in this course to initiate your
understandir.g of CI and actually practice the process
in this course.

Definition of 7otai Quaiity 
• The quality improvement process is a set of principles,

policies. support structures. and practices designed to 
continually improve the efficiency and effectiveness of 
our way of ii fe. 

Transparency 

I -..j 

 

Understandina the Concept of Total Quality 
• Covers every process

• Covers every job

• Every person is responsible

• The customer dete:.11ines whether or not quality has been
achi�ved -- �:tal custcmer satisfaction

• External cus�omers •· those wh� buy a product or
service

• Internal cus:::ners •• those who serve one another

• E�phasizes fac:s and data

• Tr.ere is al ·.-iays a :et:e: way of doing t;ii ngs

• :he main foes· of :otai-quaiity is on -:.."'hy''

• A con��nuous :ycle of detec:ing defects. identifying
their causes and improving the process

? Peooie tend to find errors caused by others and negle�� 
the1r own mis�akes. It is this �ind of seif discipiine 
that is needed. 



TIME 

Understanding the Concept of Total Quality 

JCTIVITY 
; 

' I 
' 

• Covers every process

• Covers every job

.

. 
: 

• Every person is responsible

• The customer determines whether or not quality� beerl
achieved•· total customer satisfaction

• External customers -· those who buy a pro<i.Jct or
service

• Internal custcmers •· those who serve one another

• Emphasizes facts and data

• There is always a better way of doing things

• The main focus of total quality is on "•"'hy"

• A continuous cycle of detecting defects. identifying
their causes and improving the process

; 

15 Min 

• People tend to find errors caused by others and neglect
their own mis�akes. It is this kind of self discipline
that is needed.

Learnina Stvles Survey/Discussion 
• Each s�udent list two methods by which they learn best

(2 min) 

I I 

Li st at Oesic . 

• Ask each student to read his/her list

• Read final list from board and relate how each may or
may not work in this class

Write on 
board 

( a.wbi ne and 
�ase 
�iica-
ticns) 

25 Hin Course Syllabus Review 
• Read througn syllabus and thoroughly cover details of

the course

PlinbJt 

• J!

2 



LEARNING STYLES 
SPRING 1995 

Learning Styles: 
1. Discussion-class involvement
2. Small group exercises
3. Visual aids/overheads
4. Hands on activity-ties in with lecture
5. Outline to ease notetaking
6. Writing things down
7. Repetition with tie-in
8. Real-life example
9. Variety of instructional methods
10. Lecture

' 

I 

0, 



DAY 00 

TIME COHTBff I ACTIVITY 

10 Min Course Exoectations 
• Each student write one major expectation for the course List at Desk 

I 

I 

• Ask each student to list his/her expectation

• Read final list from board and relate how they may or

may not be met in course

List on 

� 
(cmbine and 
er-ase 
�11ca-
t1ons.) 

i 

20 Min What Makes a Quality Course 
• Discuss Cause & Effect Diagram (Fishbone)

one tool for determining quality elements 
• Create Fishbone on Board

Handout 

(Ex.a.ple> 

! 

10 Hin The Quality Team 
• Discuss role of quality team

Provide mechanism for instructor feedback
A way for class to communicate concems to instructor

I 

i 

• Resconsibilities
Administer three evaluations ( every 5 'Neeks)
Tabulate and Chart results 
Discuss results with class and solicit 
improvement strategies 

Discuss with instructor 
-

-

Team Meme!"s 
.,,,; 11 rec.ewe 
l hour of
training 

j 
l 

! 

: 

• Select Team
Schedule Team Training

! 

3 
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COURSE EXPECTATIONS 

SPRING 1995 

Course Expectations: 

l. To hecome more professional in working with nutrition care plans

2. More indepth knowledge about diabetes,. especially patient education

3. Understand diabetes

4. Be more efficient in reading and finding "things" in medical chart

5. He more comfortahle in speaking to groups/peers about nutrition

6. To gain confidence in going to facilities and speaking about subject matter

7. Learn about topics that I know little or nothing about by research and

presentations by self and others

8. Better and more workable understanding of nutrition and disease

--..(_ 

I 

-.....J 



A4■lt Coep�•• Nutritl� 
Al&SC ,4l0 
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un••utan4 

thu■i•• for •w�Ject aatter 

Oraanlae4--.... 
Underatandabla an•1--_. 

•�aka clHr lJ

leaular attendance 
..-•• of npeech appropriate 

ClearlJ c....untcated 1oal• 
and H ,.ctattona 

ratrne•• 

\ lefer to faedNck 
••,. 

-Oraantaed 

tudent• villtn1 to JeftrAI 
lHt enthuai••tlc 

-Refer to feedback 

No talktna 4urt•a 

espect for in•uuctor 
and other •tu•••t• 

S1llaln1a clear and· thorpcae 1 

--Up to •ate an• rele,ant 
Note taktna owtll•e• 
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Cower or •••••" 

•terlal fer teat
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tndronMnt 
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lnlM■•• ataospher• 

AppUcatto• of 
alaaed ataoaphere 

Owerh .. d• clear----' 

Method• 

epetittnn of �ajor point• 
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CONTINUOUS IMPROVEMENT SURVEY 
College of Applied Science and Technology 

Please rate the following statements on a scale of one to five, as follows: 

5=Strongly Agree 
4=Agree 

3=Neutral 
2=Disagree 
1 =Strongly Disagree 

TIIE INSTRUCTOR: 

_1. States clearly the objectives, policies, and assignments of the course. 
_2. Clearly defines student responsibilities in the course. 
_3. Tells students which topics are most important and what they can expect on tests. 
_4. Is well prepared and organized in presentation of material each day. 
_5. Plans the activities of each class period in detail. 
__ 6. Puts material across in an interesting way. 
__ 7. Stimulates intellectual curiosity. 
_8. Makes clear explanations. 
_9. Makes good use of examples and illustrations to get across difficult points. 
_10. Effectively synthesizes and summarizes the material. 
_11. Answers students' questions in a way that helps students to understand. 
_12. Is skilled in observing student reactions and av.are when students fail to keep up in 

class. 
_13. Takes an active personal interest in the progress of the class and shows a desire for 

students to learn. 
_14. Stimulates class discussions. 
_15. Encourages students to express differences of opinions and to evaluate each other's 

and the instructor's ideas. 
_16. Appears receptive to new ideas and the viewpoints of others. 
_17. Has given me tools for solving problems. 

AS A STIJDENT: 

_18. It is easy to remain attentive. 
_19. I developed significant skills in the field. 
_20. I gained new knowledge of the course's subject matter. 

CO�NTS: 
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COMMENT SHEET C INTERVAL I) 

1. I feel that (name) is an excellent instructor, and I have
learned a lot because of her.

2. Temperature of the classroom is not conducive to learning
and listening.

3. The instructor needs to explain •ore about case studies and
go over them after they are handed back.

I would appreciate a review for the test.

4. (Question 3) - I liked the pre-test and post-test concept.
It helped me when studying.

(Question 4) - I like the use of handouts. They make taking 
notes and following lectures easier. 

5. The lectures are very stimulating. (Name) uses guest 
speakers well and adds diversity. She prepares very well 
for the class. I believe I will learn a lot from her. 

6. Do more examples in class before we have to turn in graded
assignments.

Take a little more time explaining questions about homework.



EV ALUATIO'.'. OF I�STRl:CTIO� 

I. Student Assessment of Instruction
2. Peer Feedback--observations by peers
3. Student Feedback ( other than SAI)

--periodic feedback during the semester
--course evaluation developed by faculty

4. Video/A udio Tapes of Own Teaching
5. Self-Evaluation/Self-Reflection
6. Personal Journal
7. Tests or Other Performances of Students

8. Exit Interview with Students
9. Student Portfolio
10. Student Conferences
11. Chair Evaluation
12. FAP/FAR/FAE
13. Promotion & Tenure Portfolio
14. Feedback from Placement Teachers/Practicum Supervisors
15. Feedback from Alumni
16. Letters from Students
17. Feedback from Graduate Assistants
18. Colleagues at National Meetings
19. External & Internal Reviews of Programs
20. NTE Test Scores



. - .

• ·E-ffective Assessn1ent
in Acaden1ic Progran1s

1. Assesses \\-hat we teach -- and what we expect
students to learn

2. Provides information for improving learning
and teaching

3. Focuses on learning and teaching processes, as
well as on outcomes

4. Actively involves teachers and students in
assessing and responding

5. Uses multiple and varied measures of learning

6. Is carried out at various points in the course

7. Provides feedback to those most affected by
the assessment -- teachers and students 

8. Is an intrinsically educational activity



Good Practic�_ i" 
Undergraduate Education • • • 

1. Encourages contact between
students and faculty.
(Especially contact focused on the academic agenda.)

2. Develops reciprocity and
cooperation among students.
(Teaching them to work productively with others.)

3. Encourages active learning.
(Thinking, doing, and thinking about what they're doing.)

4. Gives prompt feedback .
. (And helps students figure out what to do in response.)

5. Emphasizes time on task.
(Provides lots of useful, productive, guided practice.)

6. Comm�nicates high expectations.
(And encourages students to have high self-expectations.)

7. Respects diverse talents and
ways of learning.
(And engenders respect for intellectual diversity.)

Adapted from Gamson, Z. and Chickering, A. "Seven Principles for 
Good Practice in Undergraduate Education." AAHE Bulletin, 
March 1987, pp. 5-10. 
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The 1'1inute Paper 

Please ansicer e,iclz question in 1 or 2 sentences: 

1) \Vhat ,vas the most useful or
meaningful thing you learned
during this session?

2) \Vhat question(s) .remain upper­
most in your mind as we end
this session?

: =-=�� =� .:..: ;-=-= :- _:._ !.: ::::-;: �::= - ',,- ·.·- :. 'r�__,ent T,.,..boi�es: A Handbook for Col!ege 
-..,=·-,� :..-.: ,;-.:.�::-. :� ?:�-.=--,=· .'.:-ssey-Bass.1993, pp. 148-153. 



.GROUP INFORMAL 

FEEDBACK on TEACHING 
(The G.I.F.T. Technique) 

Directions: Please write brief, honest -­
and legible -- answers to the questions 
below. (Do not write your name on this paper.)

1. What are 1 or 2 specific things
your instructor does that help
you learn in this course?

2. What are 1 or 2 specific
things your instructor does

• that hinder or interfere
\Vi th your learning?

3. Please give your instructor
1 or 2 specific, practical
suggestions on 'Ways to
help you iinprove your
learning in this course.

;,,·=·-��:1-=�- .-\;�>:t:!O. T.A. & c:-�-..:,;,;, K.r C:.1�--rrn:n .\--P�--mer.t Technique�: A Handbook for C01lege 
T, �dwr,. 2nd edition. San Fras�..::.s..:..: _;,"�•·:• ·DJ:,:,, 1.:..:.3, PF· 33-;-338. 



SUGGESTIONS FOR GETTING AND USING 

GROUP INFORMAL FEEDBACK on TEACHING 

Suggestions for Faculty 

1. Don't ask if you don't want to know.
2. Don't collect feedback if you don't have time to respond to it.
3. Do this early enough in the semester to allow time for changes.
4. Do pay attention to positive as well as critical feedback.
5. Do think through your response to the feedback carefully.
6. Do respond honestly and promptly to the students' feedback.
7. Do follo\v-up to see if your response makes any difference.

How to Gather Informal Feedback on Teaching 

Arrange to work \\ith a faculty colleague or faculty development 
specialist whom you trust. \\ben working with another faculty member. 
its usually a good idea co agree co trade Visits. Schedule a date and time 
to vtsit each other·s classes co collect feedback. Set aside at least 
15 minutes of class time for this exercise. Let your students lmow 
what is going to happen. when, and why. Stress the value of honest. 
constructive feedback for improvement. 

Before you visit the class: Schedule two meetings with your partner. 
Plan to meet for at least 15-20 minutes soon before and 45-60 minutes 
soon after the dace of your classroom Visit to go over the procedure. 

When you visit the class: Your partner should introduce you to his or her 
class. and then leave. Remind students of what you are doing and why -­
that is. gathering information to help their professor improve learning -­
and assure them that their responses will remain anonymous. Let them 
know that you \\ill summarize their responses and discuss them with 
their teacher. Re\iew the procedure. Give students 10 minutes or so 
to respond. then collect the responses. Thank them and let them know 
when. more or less. they can expect to discuss the results. 

After you visit the class: Read through the responses. looking for 
broad categories. Group similar responses together and list them. 
\'erbatim. under descripth·e headings. If possible. type up a summary 
of the responses to give to your partner. 

When you meet with your partner: Start by discussing the responses to 
the question on what interferes \\;th or hinders learning. Then. discuss 
student responses to what helps them learn. Third. talk about the 
students' suggestions for impro\ing teaching and learning. Before you 
end. make sure your partner has a plan for responding to the class. 

T. A. Angeio - AAHE Assessment For.in - 3195 



Sample 

Groupwork Evaluation Form 

1. Overall, how effectively did your group work together
on this assignment? (circle the appropriate response} 

1 2 3 4 5 
not at all poorly adequately well extremely well 

2. How many of the five group members participated actively
most of the time? (circle the appropriate number} 

0 1 2 3 5 

3. How many of you were fully prepared for the groupwork
most of the time? (circle the appropriate number} 

0 1 2 3 4 5 

4. Give one specific example of something you learned from the
group that you probably wouldn 1t have learned on your own. 

5. Give one specific example of something the other group
members learned from you that they probably wouldn't have 
learned without you. 

6. Suggest one specific, practical change the group could make
that would help improve everyone•s learning. 

:�•·:··• .. �-- ·� .. �.�,:t"!o. 7. A. & Cross. K. ?. C:sl""rno� .l.;,.,,."""1'"�I Tecboiaw•c;· A Llandbook
• � ,�' ,It,.,,,. Ieacbe'"s. 2nd ed1uon. San F'ranc1sco: ,Jossey-Bass. 1993. pp. 349-35 l.

T. A. Angeio •• AAHE Ass;;ssment Forum - 3.'95 



.Prc;,du_ctive Study-:-Time Log - Day 1 of 7

DIRECTIONS: (1) Enter any block of 30 minutes or more you spent studying. writing --
or doing any other relevant academic work -- today on the fonn below; (2) Round off to the 
nearest half-hour. For exampie. if you started studying at 2 pm and ended at 2:40. fill in the 
lines next to 2:00 only; (3) Make a note of where you were working and what you were doing: 
(4) Make sure to rate the productivity of each half-hour segment in the appropriate column.
using the following scale --

0 = Non-productive -- Accomplishing nothing or extremely little 
1 = Low Productivity -- Ac::omplishing something, but not much 
2 = Average Productivity -- Accomplishing a fair amount 
3 = High Productivity -- Accomplishing a great deal 

(51 Take a moment to answer the follc·.v-up questions each day; (6) After you've logged your 
time for seven consecutive days. comp:ete the summary sheet; and, (7) Talk over the results 
with one or two classmates who have also gone through the time-logging exercise. 

Time Place 
Productivity 

Activity Rating Time Place 

Productivity 

Activity Rating 

7:00 am 4:00 pm 

7:30 am 4:30 pm 

8:00 am 5:00 pm 

8:30 am 5:30 pm 

9:00 am 6:00 pm 

9:30 am 6:30 pm 

10:00 am 7:00 pm 

10:30 am 7:30 pm 

11 :00 am 8:00 pm 

11:30 am 8:30 pm 

12:00 pm 9:00 pm 

12:30 pm 9:30 pm 

1:00 pm 10:00 pm 

1:30 pm 10:30 pm 

2:00 pm 11 :00 pm 

2:30 pm 11:30 pm 

3:00 pm 12:00 am 

3:30 pm 12:30 am 

Subtotal A: Hours of study/writing/academic work rated at Level O =

Subtotal 8: Hours of study/writing/academic work rated at Level 1 =

Subtotal C: Hours of study/writing/academic work rated at Level 2 =

Subtotal D: Hours of study/writing/academic work rated at Level 3 =

Day 1: Total Hours spent on study/writing/academic work =



-Prcductive Study-Time Log -- Day 1 of 7 

Daily Follow-up Questions 

Directions: �e questi:r,s :::ei-::w a�e meant to help yc:J get more useful information and 
gain better ins;;;;::s from trie :1me-,c<;gin;i exercise. As you jot down responses. be as 
specific and r::--est as ycu :ar. :e. • Ne one e!se ever "las to see what you've written here.) 

1. Looking. over today's time leg. do you notice any interesting or surprising
facts or patterns related to -

A. The ar'i.01,;:--: :f time ycu soer.t =n academic 'Nork?

C. Your pro::::..:::v1ty at va!i=Js ::�es and in different :ocations?

2. Overall. what was your most productive time/activity .today?

A. What acccL!--:s for that?

3. Given wra: you've iea:-ne,j from the day you just logged, is there
a�:,r: .... :ng ::ou could've dcne differently t o  m_ake it more productive? 

R�·:-:-:-••:;I •• .!..::.::-::. :-.A. & C:-:5S. K.?. r·., ""'."'"0; .1,:: "-"'"''-n::0-· "'." s:c:hnigue-s: A Handbook 
:·,., '· ::--,"' -:-�2.�:;e-r-c:. 2r:c: e-:::::or.. Sa..--: ::-anc:s.::c: JosScy-3ass. 1993. pp. 300-302. 

- 1 . .:.·;e,c - A.,1:-: As.sass:nerr. =:-_ - - l'95 



Applications Card 
DIRECTIONS: Please take a moment to recall the ideas, techniques, and 
strategies we've discussed -- and those you've thought up -- to this point 
in the session. Quickly list as many possible applications as you can. 
Don't censor yourself! These are merely possibilities. You can always 
evaluate the desirability and/or feasibility of these application ideas later. 

Interesting Some possible 
IDEAS/TECHNIQUES APPL/CATIONS of those 
from this session ideas/techniques to my work 

Re!'erencc: Ani:?elo. T. A. & Cross. K. P. Classroom Assessment Trs;hnlques· A Handbook 
for Col)rge Ieachrrs. 2nd edition. San Francisco: Josscy-Bass. 1993. pp. 23�-239.

T. A. Angelo ·- AAHE Assessment Forum - :WS 



The ''Muddiest" Point 

What was the "muddiest" point 
in this session? 
(In other words, what was least clear to you?) 

* This Classroom Assessment Technique was developed by
Dr. Frederick Mosteller, a distinguished professor of
statistics at Harvard University. For a detailed account
of its development and use, see his article, The "Muddiest

Point in the Lecture" as a Feedback Device in On Teaching
and Learning: The Journal of the Harvard-Danforth Center, 
Volume 3, April 1989, pages 10-21. 

T.A. Ange10 - AAHE Assessment F-;� -� - 3.'95 
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- - _, ..., I :=::::je::=e i� the clasroom: Ten maxims 
-.::.:--.::...-:: . :�::e�e Teac�ing . .ll {l), 78-83. 

�a=:. =· G. • -J - G7er::c�i�g faculty resistance. In J. G.
�::: ,ei .. , :::s:::�::�::a: re�ewal t�rouch the imorovemer.: 
-:: :e=i::::1.:.::=. !;e•,.; :::):::-e::::.o:1s for H:.gher Education, no. 4. 
====-- ?::-::::::.:::-::: -:--::::::.::.:• ==c:::. 

3·::.:::..:::�:., M. (:99:;. ?rac::.cal implications of cognitive 
c�eories. In R. Menges and M. Svinicki (eds.), Colleae 
... =-=-.., .. .,..,,..., • F!"":J� :r:ec�· .. • ':o oractice. New Directions for

=-= -���g and :earning, no. 45. San Francisco: Jessey

�=��-�=. :�0 havs :o be::er teachina and more learnina - As
:::::::r::s:ec h:::. a��rca:::.es hr.:.c� propose general mindsets or 
:::::-:e:::a::::::s :::: == :a�e:: ::::harj the process, the methods are ��= 
-::::::s. :-::es: ::.r: :.he ·.te!"" . .:=:es which can be used to move us from 
:::e �::::::e ::; a::::::.er w:.::. =escect to our cea=hing. Weimer and 
:e:::::; iescr:.be research res�lts as to their effectiveness. Par: 
?:. ·:e :;: :te Braskar:.p and O=:,· book on "Methods of Collecting 
:::·.-:.=e::::e" offers an excelle::.t overview of the variety of methods 
a·;a:.:able and the remainder of this section of the bibiliography 
-==-··::.::.:: ac.,;�-�-::-=� 1 y on Sor.le of the common anp currently popular 
s:ra_r.e·:::..es. 

3raska�p. L. A. and Ory, J. C. (1994). Assessing faculty work: 
Er.�anc:.�a indiv;dual and institutional performance. San 
F=a�cisco: Jossey Bass. 

;-:e.i:::e:::-, M. and Len=e, L. F. ( 1991) . Instructional interventions: 
A review of the literature on efforts to improve instruction. 
In J. S. Smart (ed.), Hiaher education: Handbook of theory 
a�= research, Vol. V!I. New York: Agathon Press. 

::assr�om rlSsess:::en: - 7he idea here is that teachers need to 
s�l:.=:.: from s:��er.ts :eedback which describes, not how much 
s:�=-=�=s 11 ::..:.ke II a :::'.:r..::::-se. b�: the impact that classroom policies, 
:=::-a:::::..:::es a:::d be::.a•:icrs are having on he·,; they learn. The Angelo 
a�d Cross book is the de::.n.ite work in this area; it is replete 
·,,;· -·- -·· • - � p 1 = s:racegies and :nuch advice on their use.

--···::- -- -
-= --· �:assroom assessmen: 

�he �se o: Ra::::=s - Resea:::-::h on the use of student ratings 
sb���=s. Despi:e chis :a==, many policies and practices in place 
a: :::=::eges a�d uni�ersit:..es mitigate against the potential of 
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s::.:.::-:::.: :-:-::::l:::i::;.: '::: im9rove ir.s::::-uc::c�. For a succinc':, 
!:"e=�a:... · =- =··--a-:: o: :.-esea::-::!": f:::di::gs, :.::e Cas�.in source is :·..:.2: 
a::::·.:: ··-... -==-::._ . =. 7::e 3::-askarr.;:, :ar-a:1de:::Cu:::-g a::.d Ory beck does a 
=:::. - :::: :: -=.:::e:-::-.:.:a:.�::= :J::·,.·-e:!: ==:.-::-.a:�·.:e assess�:::: , :.:::.: 
�
....... -____ 

-=- :_ �----··=- � ... 
--- · - --·---

c:----uc--�-on 0

-- -·- • 
-·1 a-�

--- s·um•,...,:
�-�---"':� ··.o 

-
,:,,,,:::· 
_,______ 

.. ::!'"'ion 1·t;.,-,.. •-0.- �:-:.---.=-_ 
== :=;==�-=·;s=s=�::.e: de::.:.si�n-=a�.:.�g;. :: als� p::-oposes 
!---------------�=- - ---·· ••-" �___ --::, -______ ..-•---�-n • ...J.L -...,,, ,...,u,...· ;..

::! r.•-- -"-'-' ,... ·c-':: =·-,,,···_ .. -;;..�W a-._ .o� __ -�n • ..L-,;c-••-- -'-'-- �---'"·--· 
�-=�-=5=:�. �s:=s= �=::�s :c :a::.:.::y: ::�=e's ::=� :� ::.:.=� =a::�� 
=. = - = � -- ..... ::: ::-:-.:; ��·::::1er:-: ager.Ca. 

B=aska=p, • A., B:::-andenburg, D. C., ar.d Ory, J. C. (1984, 
=·.·::.::.:..:.::::= �e:1=:: .: ::c ef:ec�i·.·e�0ss: .� n�ac='.:::al auide. 

Sage. 

---
- -- .. .. ----- :eac:::.::g: 

-� ---= -:�:::..--�. IDEA Pace= #20. :-::e Cen:e:::- for Fa=ul:y
��a:�a:::n a=d =evelopment a:: Kansas State ��iversity. Maybe
--...:�- -=-- ==·. __ :::" c3.:1:.ng .. -Boc-:==-2-5-;.

.

:-ra=s:at.:.r:g e�a::.:.a:�8= :::-es:.:.::s inco tea=�i::g 
-··· - - . -.. - .. - - . ---- b:.;.:!.:e::.::. 39 -

1 3 B-11. 

-:-:-.-= ?.: • � ::: ::::::.:ea=-..:es - Collea�...:.es �:.:.�=--= ::c be �ere in-101 ·.,.-ed 
�:::: ea=h �=he:::-, pa:::-ticula:::-ly in :he de�e!opmer:: of teaching 
:·:::.:.s. :-::e::-e .:.s ..-.�:::i chey co:;2.d cor::::-.:.bute, a ·,ariety of 
==�===�c=��= roles �or them to fulfil:. Unforcunately, they a:::-e 
: : : -=:: :::_:· �sed ( i:: coo maz:v cases T..:s�sed) as nart of a f orma� 
��-i �a::o= syscem. Cohen a�d �ckeachie propose·a different role-
�-- --..=-�. �eimer, Kerns and Parrott :ook specifically as issues 
ass�=.:.atei Nith instructional obser,ation. Helling provides some 
e;-::e::.er:t obser.•ac.ional checkliscs (mc!"e are i:1cluded in the 
==as�:a:::p a::d Ory vcl.umed referenced aco·.•e). The thrust of these 
s=�===s is :�a� co:leagues ought co fu�c=ion like colleagues (r.ac 
-���=s h�=� :he gcal is better =eac���;. 

:�::er., P. A. and McKeachie, W. J. (1980) The role of colleagues 
----=- =··a',·.=-�c,.. of college teachir:g. Col�e=e Teach:nc, 28 

::-= __ ::::, -· \::33: Lock.:.ng :o::- good :.eac::ing: A guide :o peer 
_:.....::-=-. =._:�.-- ::-·...:�!"la, c: Sta::. P!.""::�:-3.f!1 an=. :-::rani::a::.c:-:=1.l. 

147-58.

Inst:ruc:ior.al 
__ .. -:.- ___ ::· 

--, 
-:.:._,.-.- - - -

��--�=::�� �=�=::�s - �::is me:::::d �se� :o be �a-�ed se:.:-assess­
-:-.�:::. :: :::·.-�:.·.·es :::e ef:or:s �f ir.d.:.·:id...:.als, generally on cheir 
- h • • • := ::::;=o�e :he.:.::- teaching. �er.aes of:ers an excellenc 
..;-=--= - ••• ::-- • --s �- ::o· ... • indi victuals sr.ould aocroach the tasi<. .n.nd
::::3 �e:�== :a:: be a::::omplished in a �arl�ty of different: ways--
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sc:::: as s:raigr.: forhard as a systerr.ati= program of readir.� 
,�.:::.---•:....:::,,.; :....., i'loi .... c .... ' a ... ,.; o .. :1"".,..5 mo .... o do .. ailod ar.d �-... o··a ... �•-.:.--
• ::-.

r 

-�::
- -

:�-:::
... 

-= - •. - --:: '-"' �-= - -�;;:�.. - ,.,-..I• , �·-os '"(p. r-o-
-
oosed .... _ 4= ,...

- "-,J ;... co-�;se de,,:�·; � - - ... �e�: "'• � ::' 
• � ..-

=�=

-
:===:� ;::=e: 

=�==:�. �. :�9�: ��= =���se pc�==�:�c as a t0cl ==� c=n=���­
=:.:.s ::.�;:::-::·:e:-r.-::n� == ::e5.c!':i::g and lea:-::i:-ig. Joc.r�a: on 
-=-_. ___ ··=---=- ·- ::::-=--= .-:::._: . .:. .. - _ 95-:�s. 

Yle::-=-:s, R. ,:?9-ti ::-:-.pr::·:.:.:ig your teac::.:.:1g. In W. .., . Mc?:e:. :::.:.e 
:'ea::!"::.r:cr :ins, a:� edic:.on. Lexingto�, Mass.: �- C. Eea:::. 

fie.:.:::er, M. i ::!.9?0 i "Study" your way to better teaching. In M. 
=�-�-=�: =-·', �::e c::a�=.:.�a face 8f colleae �each.:.ng. New 
-� -:-- � --c =-� 7:ac�i�g a�1 �ea���ng, no.42. Sa� ?ranc:.s=:::
�.:,ssey·-3ass. 

-

�:w �= �=r�s - acc::��=s, s:�r.:.es, narratives of efforts to 
--a--.:.. �::ese a===��=s were selec:ed, �ot because chev reoreser.:
"r:..�h:" =::a�9"es, bt.:.: because they illustrate a reflectl ve, -
sys:s�s::c a;pr�ac:: =� c::a�ge and a thoughtful assessmen: o: 
:.::-.;:a:::. 7::e�· are ·..:r:.:::en by authors who see the larger 
i:::�::=a:.:.o::s of their efforts in terms of what others might lear:: 
:r�m :::e:r experier.ces. Black (a chemist) and Tompkins (an 
E!lcr:isr. teac�er) reoort on an overall efforts to move toward more 
s:;�=�=- a�1 lear�e�-centered instruction. King reports on 
a::e�c:s t� �se comoucers to facilitate discussion and Ditzler 
a::d Ricci O!l changing a chemistry course to a discovery-_based 
approach. 

Black, K. �- (1993). What to do when you stop lecturing: Be­
e��= a ��ide and resource. Journal of Chemical Education, 
-::- 12), :�0-44. 

Ditzler, M.A. and Ricci, R. W. (1994). Discovery chemistry: 
Ba:a:icir:� creativity and scructure. Journal of Chemical 
�j�=a::o�. 71 (81, 685-88 

r:.::g, �- M. (1994:. Leading classroom discussions: Using 
co�puters for a new approach. Teaching Socioloav, 22, 
: -:-..;-s2. 

:-c:::pk.:.!ls, J. ( 1990) Pedagogy of the distressed. Collea0 

=::=::sh. s: {6i, 653--50. 

:-� .. :.2 • -• • • --=--- •• .. " l uO; .::e ...-,::'---..-.-.:- SQ ..:_o::g as tl:e a1...:t:.!1Q::" :.s 
ap;==pr�ace:y credited. Thanks: 
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Kl!nan-Flagler School of Business 
Guidelines for P�:- Obse:varion 

The purpose of the �r observation program is to help faculty members develop their te3ching 
abilities and to proV1de an additional data source for te:iching evaluation. 

Procedures 

Team composition. Te:uns of three faculty members will form visitation groups for the 
evaluation proc:durc. At least one member of each te:im will be from the same disciplinary area as the 
faculty member being visited. Te:im membership will not vary from visit to visit. All three team 
members (together) will observe three classes. by prior arrangement with the te:icher. 

Pre-Obsetvation Conference. Team members will meet with the te:icher to arrange times for 
their visits and to obtain information about instructional goals, methods. style, and other aspectS of the 
course that provide context for the observation. Among the questions that are usually asked during pre­
conference interviews are: 

I. How would you characterize the typical student in your course (motivation, ability,
interest in the material etc)? 

2. What arc your goals for the classes we ,;,.ill Jbse:•-:e? (\Vb.at will sruc!e::ts g1in :rem the
sessions'?) 

3. How will you test what they learn in these classes?
4. What te:iching methods do you expect to use in each of these cl.asses? (Describe what we can

e.� to see in e:ich class?)
5. What will srudents be asked to do to prepare for these cl.asses?
6. How do these classes relate with previous (and subsequent) classes?
7. Will these cl.asses represent a typical sample of your te:iching? If not, what will be different?
8. Is there anything in particular you would like the team to focus on in these classes?

Obsetvation. Observers may choose any method they like to record their impressions of the 
cl.asses they visiL Many observers have found that taking "narrative" notes ( often including lecrure 
content) roughly simulates the srudents' experience in cl.ass while allowing for marginal notations of a 
more evaluative nature. In any case, good practice dictates that observers should familiarize themselves 
\\ith the c:negories on the observation report form before visiting the class. The form has seven categories 
under which the te:un will be e.-cpccted to report their observations: Classroom environment. course 
materials, knowledge of subject matter, instruction, instructor-srudent interaction. teaching Style, and 
srude:it behavior. The form (aruched) includes "prompts" under e:ich of these categories as guides to 
spcciiic behaviors that might fall under them. 

As soon as possible after an observation is completed, e:ich member of the team should review 
the observation notes and outline his/her imoressions on the reoort form. Since there will be three 
observations of e:ich te:icher (which might be spaced some da% apan), the te:im should offer to give 
informal feedback between the sessions. This kind of interim feedback would not require the entire te:UD. 
to meet with the te:ichcr (unless they choose to do so). 

Post-Observ.ition Conference. As soon 3S poSSlble after the last class observation. the te:un 
should meet to compose their observation report and arrange to meet with the te:icher to share the report. 
In any event, the post-observation conference should occur no later than two wcclcs after the last cl.ass 
observation. If the report is to be useful as a guide for development and as an evaluative tool, it should 
reflect a balanced picture of the instructor's te:iching, specifying are:is of particular effectiveness as well as 
are:is that could be improved (:ind suggestions for c:irrying out the improvement). 



Peer Observation Report Form 
(Working Draft) 

The "prompts'' given in each C:U.."'gory are simply suggestions to he:p define the category. Tae i)rompts are 
illustrative; they Jre nae intended co be exhaustive or prescriptive. 

1. Classroom. The physic:i.l environment of the classroom c:in aif� both teaching and learning. Are the:-e
inadequaci�_ !D:"�e physical surroundings (lighting, acoustics, se:iting arrangements, etc.) that might affect
tb.e teacher's ·clloice of method or interfere with instruction?

2. Knowled2e of Subject Maner. Does the instructor exhibit mastery of the content? Is the depth and
breadth of material appropriate to level of course and srudents? Does the material real.ate to the syllabus
and the goals of the course? Does the instructor emphasize conc..-prual grasp of material, incorporate
recem developments in the field, rel.ate the material to real-world applications? Does the instructor
distinguish betw� fact and opinion and present divergent viewpoints when appropriate?

3. lnsmlction. Was the instructor well-prepared for class? Does the method of teaching seem appropriate
for the material? Was the method used effectively? Were the various parts of the lesson (and the te:icbiog
strategies) well-integra!ed? Was the overall organization of the day's session logical? Does the instruction
ITUtc:i the ins.:uc:or's goals for the lesson? If the instruc:or used audiovisuals, were they �==::::·.-e?

4. Inst:ructor-Student Interaction. Was there evidence of instructor-student rapport? Were instructor
questions used effectively ? Did the instructor answer questions appropriately? Were interactions
conducive to learning? If discussions occurred, were the purpose and guidelines made clear? Were srudent
questions handled effectively by the instructor.? Was the instructor sensitive to srudent confusion or
difficulty in understanding? Did the instructor teach co the whole class or a select group?

5. Stvle. Did the instructor show enthusiasm for teaching? -For the subject? Did the instructor seem
friendly and rela"Ced? Did the instructor's presentation style contribute to effective teaching in the context
of this course?

6. Student behavior. Were students attentive and engaged? -Confused? -Actively involved? Were there
student behaviors that fell outside the mainstream of classs activity (reading newpapers, random
conversations, etc.)? What are the implications for observed srudent behaviors for the instructor?

7. Course Materials. Did the syllabus make clear what would be required of srudents during the classes
you observed? What is the overall quality of the handouts and other materials? If test questions on these
lessons were available, do they seem appropriate for the nature and level of the instruction you observed?
Were the re:iding materials for these sessions adequate for student prepar:irion?

8. General comments. What did you like most about this class J.Dd/or the instructor's approach? What
part of the class seemed particularly to enhance cbe le:iming process? Did you Je:im anything in the pre- or
post-observation sessions that influenced or modified your responses?



OUTLINE OF CLASSROOM VISITATION PROG�'\'I 

Ba,sfc Iwd Qrstf on 

1. - Coll9aiUea may be tho most valuable m� a faculty member can tap to assesa and
improve their own teschini, Clas&room visitation can bo very productive for all parties with 
a combination of tniaiDi md embllsh8d pidelines. Tho traininl and iUidelinea help visitors 
avoid focuaa.ini on mistakes and to rccoiil,izc strengths that can be the foundation for 
suc� individualized reachrni development proiWJJS. 

2. Research on teachin& assesamcnt demonsttms that cla.woom visitation by faculty trained and
experienced ln observation and Mluation methods are an intqral part af a proper,
approprlately-callbtat«f readJfni IIIYl1uation and devdopmcm prop:n.

3. The Xenan-Flailer Busineaa School cummly has ln place a llmlted prov.mi of teachini
evaluation that includes clwroom vWtadon for promotion/tenure/reappointment candidates.
We expect our proposal to vamy improve our current aystem by 1) providini for cla!sroom
visitation. on an on-joini basis, 2) requirlni elauroom visitors to undergo a brief (l - 2 hr.)
ttamini pro� sponsored by the Center fer Teaching and Learning, and 3) pre.,cribln&
iUidelines fer formal observation mat rac-mwe the docmnentation of the positive, as well as
itiemi:6cation of potential improvement areas noted during tho clwroom visits.

4. One critical objective of the revised teaciling visitation. program is the imtitutlon of a str0ng
teacl:rini development proiram,. A:tJ. effective reaching development program must be baaed on
an acCtJratO assessment of an individual's strengths and weaknmaes. Claaaroom visitations are
essential to providin& an accurate basil for individual teaching development programs.

-,. A !econd critical objective of the revised teachlng visitation program is to foster Integration of
�c-Jla and sharina of teachini styles and techniques.

Ciwrnorn YJsJts,tton GuJdeDnes 

The peer ob1ervati011 proeram will adhere tD the iollowm: guidelines expteued In terma of a 
dmeline. 

1, Tuftin; team aaliJ1DU!Dtl. The proaraxn admin1struor will assign .Individual facalty to a 
viaitini tum for each faculty viJitee. Three !acuity will be a.ssii!led to each team, with one 
faculty beini from the area of the faculty visltce and tho other two from two different areas. 
One of tho team members, who Is not from the vi&itee's area, Is desii!l!Ud u the team 
cooniinator. 

2. Schedullni dates. The pro� adminiauuor, fn comu1tat1on w11h (1) the taculty vi.si� and
('Z) the viaitini team memben, scliedules dates for (1) a pre-observation conference, (2) two
clwroom vuits, (3) a vbitini team d!brlo&.i m.eerlni and (4) a flnal feedback meedni- Tho
two cla.uroom vi.sit d21:l:S will not be sepmted by more than 2 to 3 weeks. In addltfon, for
non-tenured faculty visitees, the date& will'be UTailied durlni the flm bJ.lf of the couno, if at
all powble, to allow for a third visit, It the option of tho tlculty visitee, durlna the latter h21f



Non-tenured f:ac.tlry: one counc each yeu 
Tenured fa.c:ulty: one coune every other year, as woll as one COUDe the yw: immediately 
p�ini any potential promotion 
Thus, eacli year all of the non-tenured faculty md appro:dmawy 1/2 of tho tenured faculty 
will be visim:i. Given our current total number of fac-Jlty, tenured and 110n-tenum mix, and 
three penon vi5itation twns, this schedule will require that on ave:t'llie every faculty member 
servo on 2 visitation teams ea.ch year. While the Teaching Task Fore: supports thia proposed 
schedule u the one that ia optimal from a teaching d.svelopmeat standpoint and is conwtent 
with oar two-year window for performance evaluatiom, WO al.so recoiD,ize the Sianiflcant 
nsourco commitmem h emaill. 
An alt:mative vimfn1 schedllle ii: 
Non-a:mured faculty: ona course ev� other year (pmmbly years 1,.3, and 3) 
Tenured faculty: one course every third year, as well as one course the year immediately 
preceding my potential promotion 
Th.ii schedule will requir: that on avqe every faculty mismber servo on 1 vuimion team 
each yesr. 

3. Duriz:g :he su.mmer, the proirram admim&trator will schedule faculty who are to be viaiud in
th• upa>mini year. Based on teachini schedules md the precedlni guideline!, the program
administrator will assiau faculty to visiting teams. It Is estimated th.at serving OD & visitina
team could reqair&.up to & 10 hour t0tll time commitm=t for the year.

4. The ;rogram ad:cici.mator will consult with visi� wi visiting teams to soedcie dates for
pre-oruervation conf ercnces, classroom visit:3, team debrief�g ::neetin�, imd :1?:al :'eedback
meetings before each seoemr begin.,,

5. .The program adrnlnistntor will arrange for faculty training s�ions to be offered at the
b�g of each semester by tho Center for Teachin; and Learning. First time faculty
visitors and visitors who have not served on a visitini team for the prior 18 months will bt
required to attend a trainini s=sion.



M. Sample Questions

for Evaluation of

Course Material

Course Description 

Are 1he ins1mc1or's ohjc< 1iv1:s in keeping wi1h rhc mission of 1he 
clt:panmen1's ,11rric.11l11m? 
J)u 1hc:se ohjcc1ivc:s n1111plc:mc:111-ra1l11:1 1han 11C'nllc:ssly r<'plic-a1e­
rela1c:d course!i in 1he 11c!par1mcn1 or in 01her il<'pa1 111u:111s?
noes 1his course prepare s1111lr111s for rnoie adva11n:d w111k in 1his
field?
Is 1he 1rea1men1 of 1he s11hjcc1 mailer cnnsis1c:111 with the• la1es1 re-
search and 1hinking in the: field?
Is 1his ma1erial valuable: ancl worth knowing?
Is 1he con1en1 appropria1c:ly < hal lc:nging for 1hc \I 111len1si'
Is 1he course wc:11 organizeil? Arc 1hc 1opirs l11girally sC'1111cnced?
Dues each 1opic receive acleq11a1r a11c111io11 11:lati\'1· to 1 11h,·1 topics?

Reatliug l.i1ts, C:ourse Ui:a,J,:rs, 11111/ Textbooks 

Are 1he assignetl readings i111dkn11ally d1allt'ngi11g? 
Are 1he 1ex1s 1he work or 1ecogni,tcl a111hori1ic:si' 
))o 1he 1ex1s represent tht'. ht:sl w111k iu the (it:1,lt 
On 1hey ollt'r a cliversi1y of 11p-111-da1c views? 

.Arc: 1he reatling assignments app111p1ia1c in lt·v,·1 ;11111 lc11g1h for 1hc

course? 

Fxm11s nrul Quizzes 

A11: 11·s1s cn11sis11·111 wi1h 1he c·ourse ohjc,·1ivrs? 
1>11 1lu-y give s1111lc111s a fair nppur11111i1y 10 clc111ons11,111· k11owlc·cl!;r? 
Do 1es1s focus on impor1an1 aspec1s of 1hc suhj,•,·1 111a111·1·?
no 1hcy aclcq11a1dy ,·over 1he s11hjc:c1 ma11n?
Au· 1c:s1 hems well wrillc:n, m1im1hig11011s, a11«1 1101 11vr1111e·il?
A1c: 1hc:rc 1111cs1i1 1ns 1ha1 assess s1mlc:111s' ahili1i,·s 111 apply n1111 q11:.
ii\ w,·11 as 1111cs1 ions 1ha1 11:s1 s1111lc111s' 1111·111111 y? 
A11· 1t:s1s rou1incly revised earh lime: 1hc: i11s1n111111 11111 ·1:. 1hr 111111:.r? 

<:111tli11g 1hsigrum:uts t1111l Ex11ms 

1-. gr ailing fai, a111I rn11sis1t:111? 
A11: 1hc s1anclanls for grading deal'ly ,·om1111111ic-a11·cl 10 s1111kn1�i' 
A11· 1hc:se s1a11,lanls rc:asonahle for 1his paninrla1 , 11111�";, Arc 1lwy 
CHmon,1111 wiih clcparllnenl Slanclauls? 
lloc:s 1he insuunor wri1e ,·011s1n1nive 1·1 1m111c111s 1111 )Mpns mid 
11'\IS? 

ti n1.�11111tmls 111111 I lomeworh 

A11: ,1ssig11111e111s dfc,·1ivdy n)(mlinatctl with 1111· :.yll.1b11� a111l wdl 
i111q�1a1ccl i1110 the nmrsc? 
1>11 alu·y prnvidc d1allengi11g a111I 11wa11i11gf11l ,x111·1ir11n·:. 1111 

s1111ln11s?
1)11 ll1c-y give s1111le111s oppol'lu11i1ies In apply n1111 ,·p1� and ,h:1111111-
s11a1c their 111ulcrs1a11tling ol 1he suhjt'.rl?
A1 1 ·  they appmp1iatc in hc,111e11cy arnl length?

·



OVER...\.LL COl"R.SE MATERIALS EVALUATION CHECKLIST 

QUALITY BENCR.\-L-\.RK E}{A .. \1PLES AS EVIDE�CED BY 

Appropriate for the fie!d 

current 
best work 
thorouEh 

balanc:d 

Appropriate for the course 

marched with course goals 
clear communication of purpose 
integration with other materials 
reflectS level of performance expected 

Appropriate for the studenrs 

app10pd.ate background requirement 
app10pd.ace reading level 
c1.pp10ptiatc work level 
appropriate challenge level 

Center for TC3Ching Effectiveness. The University of Texas at Austin 



Sct:.:ce: Ric.:.ar::: I. �filler, £..,,aluatinC7 
0 

Fac-Jltv 
• •  

for Promotion c:nd Trtnure 
San F�c:sco: Jessey-Bass. 1987 

Cl.ssroom Y-isicr:::on Appr::isal 

-

���c�e: 
.

_________ _ CJc::e-------

T�:::i ----------- Acce::l!C Y �..,.,. ___ _ 
V:.siton:si _________ _ T!ie--------

T'.1e. fa.ilowin.g appr:usal for:::i c:::nt:ri=.s 12 questions. 
many of wiii6 are found on the stude::it appr:usal of te:ic:ring 
form. In addic::o� you may want to dc-,e!op a nar::it::Ve desc-:p­
cion of your visit. 
Dir�c:i.cn::: Rate te:ic:iing on e::i6 itc:n. giving the highest scor� 
for C."tc:ptional pe::or:nanc:s and the low� scores for Ve:</ 
poor pc::or:nanc:s. t:se all!:lbe:s 13 and 1� fer any additional 
questions. 

'.Y!ode:--
E.:cc:p- atc!y Ve=--_, Doc.'t 
tional Good Poor K.;iow 

7 6 5 4 3 2. 1 X 
l. V--le:: �e =ajar ocje�::-,cs cf =:: ::::u.-se =3.c:e c!e:ll'

to ycu?
2. Eow well was the c!ass pr:se."lt:1.t:on pw:ne:i and

org:ani:z:d?
3. W e:e impor-..mt ide:is c!e:ir!y e..'G)lained?
4. Eow would you judge the professor's mastery of

the course conte:it?
..,. Was class time we!! used?
6. Did the profc:3sor e:icounge c::r::cl thmking and

analysis?
7. Do you believe the prof �or e:icour:iged relevant

smde:it involvc:nent in the c!au? 
8. How did :he profes.sor re:ic: to stude:it viewpoints

diif dng from his or her own?
9. How would you �=c:ibe the attitude of stude:its

in the c1.w toward the professor?
10. Do you believe that your v:isiution was at a time

when you were able to judge fairly the nature and
tc::or of the te:ich.ing-Ic:irning proce:53?

11' Considering the previotU 10 itcm.s, how would you 
r:ite tlm te:iclie:- in compar..son to othe:, in the de:-
p ar.:no. t? 

12. In compar..son to othe:3 in the institution?
13.
14.. 

Composite r:iting. 
Yes No Did you _have a preliminary confe:-cnce 

with the tc:iche:- before. the visitation? 
Yes No Did you have a follow-up conf ere:ice? 
Comme:its aftc: cl.w visitation: ____________ _ 

Comme:its aftc: follow-up confe:'e:ru:e: ________ _ 



Sourcebook for Evaluating Teaching 
Office of Educational Development 
University of California at Berkeley 

1988 

DEP AR'ThiENT: 

DATE: 

COL"RSE: 

NL"MBER OF snroe.rrs PRE:,cNr: 

OBSERVER: 

INSTRUCTIONS 

Respond 10 each of the statmtents below by circling the 
number that most dos.el.y conespouds to your observa­
tion of this instn1c:t0r, using the key below. Orcie 9NA" 
ii the stalmlfflt is not applicable. 

Not 11t llll Vny Not 
de,criprif1t dncriprif1t 11117'/ic:iblt 

1 2 3 NA 

CONTENT 

1. Presents material generally accepted by colleagues
as worth knowing.

1 2 3 NA 

2. Has a gooci command oi :.he matenaL

1 2 3 NA 

3. Distinguishes between facrual material and
opinions.

1 2 3 NA 

•· Presents divergent viewpoints when appropriate.

1 2 3 NA 

5. Includes a sufficient amount of material in a
cws period.
- - -1- 2 3 NA 

CRGA.�1Z.-HION 

6. States :he purpose oi :.-:e tecu.re or c!ass ,ess1on.

2 3 

i. ?:-esents a brief overview or outline oi :.he con­
:en: at :he !,�ning of :he session or states the
?rcciem :o :e solved or �c-.1SSed.

2 3 

8. Explicitly states the relationship between todav's
session and :.he previous one.

1 2 3 NA 

9. Explicitly states the relationships among various
ideas.

1 2 3 NA 

10. Emphasizes or restares the most important ideas.

1 2 3 NA 

11. �es smooth transitions &om one topic to
another.

1 2 3 NA 

12. Responds to studenc:s' questions about the
material.

2 3 NA 

13. Restates, at the end of da.ss. what students are
expected to gain &om the session.

1 2 3 NA 

14. Swrunariz.es the main points or asks students
to do so.

1 2 3 NA 

15: Relates today's session tc upcoming p�-
taaons. 

1 2 3 NA 

STYLE OF PRESENTATION 

16. Spew in a clear, strcng voice that c:m be easilv
heard.

1 2 3 NA 

17. Raises or lowers voice for variety and emphasis.

1 2 3 NA 

18. Spew neither too fast nor to0 slow.

1 2 3 NA 

19. Speaks at a rate that �ows student:s tc �e
note.

1 2 3 NA 

20. Talks to the cl.ass, not to the board or windows.

1 2 3 NA 

I 
' 



MEMORANDUM 

TO: 

FROM: Lissa Broome 

DATE: 

RE: Peer Observation of Teaching 

This fall the School of Law begins a program of peer observation of the teaching of 
probationary faculty members. The School of Law's Policy on Reappointment, Promotion and 
Tenure provides that 

Peer evaluations shall be conducted each semester except i,n the 
first year of teaching when peer review will be available and 
probationary faculty encouraged voluntarily to participate. . . . 
The Dean or Commir;:�e shill arrange for c!J.ssroom visitations by 
one or more faculty members. Written evaluations based on these 
visitations shall be given to the probationary faculty member. A 
follow-up discussion of any evaluation may be initiated by the 
individual under review, the faculty members conducting the 
review, or the Dean. 

The objective of this policy is to provide an opportunity for constructive feedback on your 
teaching at an early stage in your career. We believe that the observing faculty members - as 
well as the observed - have much to gain from a collegial dialogue about effective teaching. 
We hope to expand the peer observation process (at least on a voluntary basis) to your tenured 
colleagues at some point in the future. 

Let me explain how we anticipate this process will work. This is still new, and we're 
feeling our way, so feel free to give us your suggestions for improvement. This semester the 
Dean's Advisory Committee (Boger, Broome, Byrd, Da_ye, Gasaway, Gibson, Hornstein and 
Wegner) has been meeting to talk about peer teaching observation. We have developed a draft 
fonn to aid in observation, which I have attached to this report. The form is not intended to 
define good teaching, but to provide cues to the observer about what to look for. We have a 
training session scheduled with Ed Neal from the Center for Teaching and Leaming to discuss 
how to observe and provide constructive feedback. The observations will be made by faculty 
from the Advisory Committee. 

I plan to ask Professors and to observe your class. Please confinn that 
this is satisfactory, and I will contact them. 

The observers will have a brief preliminary meeting with you to choose dates for the 
observations. Have copies of the syllabus (if any) for them and copies of the material to be 
discussed during the selected class sessions. You may wish to discuss your overall course 



Memorandum 

DATE: 

TO: 

FROM: Tom Bowers 

SUBJ: Peer Observation of Teaching 

This fal� the School begins a program of annual in-class peer observation of 
teaching by non-tenured faculty members, part-time teachers and graduate teaching 
assistants. The objective is improved teaching by all faculty members and improved 
learning by all students. I sincerely believe that all of us--observing and observed-will 
gain from this. 

L�t m:: explain :1ow ::;e process V11ll work. 

We have put a lot of thinking and preparation into the development of our plan. 
Several sincere and dedicated faculty members have been meeting this semester to talk 
about peer observations. We had two training sessions with Ed Neal from the Center for 
Teaching and Learning. The observations will be made by faculty members with a 
commitment to making the process work to the benefit of all. 

I plan to ask Professor and Professor to observe your class. Please confirm 
that this is satisfactory, and I will contact them. 

The observers will have a preliminary meeting with you to choose a date for the 
observation. Have copies of the syllabus for them and be prepared to discuss the overall 
course and your plans and goals for the selected class session. You should tell them an 
appropriate place to sit in the classroom. 

On the day of the class, the observers will arrive five or ten minutes early to seat 
themselves and to be as inconspicuous as possible. If you feel the need to, you can explain 
to the class that the observers are there as pan of regular program of classroom 
observations by the School of Journalism and Mass Communication. Otherwise, you 
should not make any reference to the observers or involve them in the class. 

The observers will \ltnte a narrative report of their observations-based on the 
Classroom Observation Checklist attached to this memo. They will give you a copy of the 
report and discuss it with you within two weeks of the observation. 



Peer Observation Form for Classroom Teaching 
University of North Carolina School of Law 

Observed ___________ _ Date ____ _ 
Observers __________________ _ 

CONTE.''ff (e.g., class/course bas appropriate coverage, class/course reflects current 
developments and trends, depth and complexity of material is appropriate to course) 

MATERIAIS (e.g., casebook appropriate for course, supplementary resources provided 
covering current topics, opponunities provided for feedback on student performance during 
course of semester) 

ENGAG�"T (e.g., students are interested and engaged in course, instructor encourages 
appropriate level of participation, instructor effectively stimulates thought and discussion, 
instructor effectively controls student participation, instructor treats srudents with respect, 
instructor listens to and responds well to questions) 



Classroom Observation Checklist 

This is designed to be a guide for the preparation of a narrative report that includes appropriate 
items on the list. 

The situation 
Number and name of the course 
Date and time of the observation 
What is the course enrollment and how many students were present? 
What ·was the primary teaching method? (lecture, lab, question and answer) 
Were there problems in the physical surroundings (lighting, acoustics, seating arrangements, 

audiovisual equipment,_etc.) that might have affected teaching and learning in this room? 

Structure and goals 
Did the teacher's presentation show signs of planning and organization? 
Did the teacher integrate instructional elements (lecture, blackboard material, handouts, 

audiovisual materials) effectively? 
Did the teacher use class time efficiently? 
Did the teacher respond appropriately to unanticipated siruations? 

Teaching behaviors 
Did the teacher exhibit enthusiasm for teaching and for the subject? 
Was the teacher active enough? Too active? 
Did the teacher maintain appropriate eye contact with students? 
Did the teacher speak at a proper speed for comprehension and interest? 
Did the teacher use language and terminology that was understandable to students? 
Did the teacher ask and answer questions appropriately? 
How did the teacher's style contnoute to learning? 
Did the teacher exhibit distracting mannerisms? 

Subject matter 
Was the depth and breadth of the material appropriate to the course and srudents? 
Did the teacher seem to have mastery of the material? 
Did the teacher incorporate recent developments and new knowledge? 

Teacher-student rapport 
Did the teacher demonstrate fair and equitable concern for students? 
Did students seem receptive to the teacher's presentation? 
Were students generally attentive? 
Was the teacher accessible and receptive to students before and after class? 

General 
What are the strong points about this teacher's classroom style and perfonnance? 
What concrete suggestions can you offer to help the teacher do a bener job? 
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