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(7) Female supervisors allocated more actual and ideal

time for staff development than male supervisors.

Program Evaluation

(1) Overall, supervisors wanted to spend more time for
program evaluation than they actually did. The difference
in perceived allocation of actual and ideal time for program
evaluation was significant at the .05 level,

(2) Elementary supervisors allocated more actual and
ideal time to program evaluation than other supervisors.
Supervisors of elementary and secondary grades (K-12)
allocated less actual and ideal time for program evaluation
than other supervisors,

(3) The 40-49 age category allocated more actual and
ideal time for program evaluation than the other age
categories, The 60~-69 age category allocated less actual
and ideal time for program evaluation than the other age
categories.

(4) supervisors with master's degrees spent more actual
time for program evaluation than supervisors with other
degrees, Supervisors with specialist degrees had the
highest mean rank for ideal time allocated for program
evaluation. Supervisors with doctorates allocated less
actual and ideal time for program evaluation than
supervisors with other degrees. (The Kruskal-Wallis one-way

ANOVA indicated a significant difference at the.05 level in
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ideal time; however, the K-S test did not locate a
significant difference at the .05 level between supervisory
degrees and perceptions of ideal time allocated for program
evaluation. The K-S showed a difference between specialist
degrees and doctorate degrees at the 0,333 level,)

(5) Supervisors with graduate degrees in supervision
allocated more actuél and ideal time for staff development
than supervisors without graduate degrees in supervision.

(6) The K-S test indicated there was a significant
difference at the .05 level between supervisory titles and
perceptions regarding the amount of actual and ideal time
allocated for program evaluation. General supervisors
allocated more actual and ideal time for program evaluation
than other superQisors. ‘Subject specialists also allocated
more actual time for program evaluation than other
supervisors. "Other" supervisors had the lowest mean rank
for actual and ideal time allocated for program evaluation,

(7) Female supervisors allocated more.actual apd ideal

time for staff development than male supervisors,

Providing Resources

(1) Overall, supervisors wanted to spend more time for
program evaluation than they actually did. The difference
in perceived allocation of actual and ideal time for

providing resources was significant at the .05 level.
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(2) secondary supervisors allocated more actual and
ideal time for providing resources than other supervisors.

(3) The 30-39 age category allocated more actual and
ideal time for providing resources than the other age
categories. The 60-69 age category spent less actual time
providing resources than the other age categories. The
50-59 age category allocated less ideal time for providing
resources than the other age categories. The K-S test
indicated that there was a significant difference at the .05
level between the 30-39 and 50-59 age categories on
perceptions of ideal time allocated for providing resources,

(4) supervisors with specialist degrees spent more
actual time providing resources than supervisors with other
degrees. Supervisors with master's degrees allocated more
ideal time for providing resources than other supervisors,
Supervisors with doctorates allocated less actual and ideal
time for providing resources than supervisors with other
degrees.

(5) Supervisors with graduate degrees in supervision
allocated more actual and ideal time for providing resources
than supervisors without graduate degrees in supervision.

(6) Coordinators spent more actual time providing
resources than other supervisors. General supervisors and
subject specialists allocated more ideal time for providing
resources than other supervisors. "Other" supervisors had

the lowest mean ranks for actual and ideal time allocated
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for providing resources, The K-S test indicated that there
was a significant difference at the ,05 level between
general supervisors and other supervisors and between
subject specialists and "other™ supervisors regarding the
perception of ideal time allocated for providing resources,

(7) Male supervisors spent more actual time providing
resources than female supervisors, However, females
allocated more ideal time for providing resources than male

supervisors,

Disseminating Information

(1) Overall, supervisors wanted to spend more time for
disseminating information than they actually did. The
difference in perceived allocation of actual and ideal time
for disseminating information was significant at the ,05
level.

(2) Supervisors currently assigned both elementary and
secondary grades (K-12) spent more actual time disseminating
information. Elementary supervisors spent less actual time
for disseminating information than other supervisors,
However, elementary supervisors had the highest mean rank
for ideal aliocation of time for disseminating information.
Secondary supervisors allocated less ideal time for
disseminating information than the other two groups of

supervisors.
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(3) The 30~-39 age category allocated more actual and
ideal time disseminating information than the other age
categories. The 60-69 age category spent less actual time
disseminating information than the other age categories,.
However, the 60-69 age category had the highest mean rank
for ideal time allocated for disseminating information. The
50-59 age category allocated less ideal time for
disseminating information than the other age categories.

(4) Supervisors with doctorates allocated more actual
and ideal time for disseminating information than
supervisors with other degrees. Supervisors with master's
degrees spent less actual time disseminating information
than other supervisors with other degrees, Supervisors with
specialist degrees had the lowest mean rank for ideal time
allocated for disseminating information.

(5) supervisors with graduate degrees in supervision
allocated more actual and ideal time for disseminating
information than supervisors without graduate degrees in
supervision,

(6) Directors spent more actual time disseminating
information than supervisors with other titles. Subject
specialists and coordinators spent less actual time
disseminating information than other supervisors.
Coordinators allocated more ideal time to disseminating

information than other supervisors. Whereas, subject
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specialists allocated less ideal time to disseminating
information than other supervisors.

(7) Male supervisors spent more actual time
disseminating information than female supervisors. Whereas,
female supervisors allocated more ideal time for

disseminating information than male supervisors.

Instructional Leadership

(1) Overall, supervisors wanted to spend more time for
instructional leadership than they actually did. The
difference in perceived allocation of actual and ideal time
for instructional leadership was significant at the ,05
level.

(2) Elementary supervisors allocated more actual and
ideal time to instructional leadership than other
supervisors. ¥K-12 supervisors spent less actual time
providing instructional leadership than other supervisors.
Secondary supervisors had the lowest mean ranks for ideal
time allocated for instructional leadership.

(3) The 30-39 age category allocated more actual and
ideal time for instructional leadership than the other age
cateqgories. The 50-59 age category allocated less ideal
time for instructional leadership than the other age
categories.

(4) Supervisors with doctorates allocated more actual

and ideal time for instructional leadership than
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supervisors with other degrees. Supervisors with specialist
degrees allocated less actual and ideal time for
instructional leadership than supervisors with other
degrees,

(5) supervisors who do not have graduate degrees in
supervision allocated more actual time for providing
instructional leadership than supervisors with graduate
degrees in supervision. However, supervisors with graduate
degrees in supervision allocated more ideal time for
providing instructional leadership than supervisors without
graduate degrees in supervision,

(6) Coordinators spent more actual time for providing
instructional leadership than Sgher supervisors.
Supervisors with "other" titles spent less actual time
providing instructional leadership than the remaining
categories of supervisory titles. General supervisors had
the highest mean rank for ideal time allocated for providing
instructional leadership. Subject specialists allocated
less ideal time for providing instructional leadership than
other supervisors.

(7) Female supervisors allocated more actual and ideal
time for providing instructional leadership than male

supervisors.
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Administrative Duties

(1) Overall, supervisors wanted to spend less time
performing administrative duties than they actually did.

The difference in perceived allocation of actual and ideal
time for performing administrative duties was significant at
the .05 level.

(2) Supervisors assigned to both elementary and
secondary grades (K-12) allocated more actual and ideal time
for performing administrative duties, Elementary
supervisors allocated less actual and ideal time for
performing administrative duties than the other supervisors.

(3) The 60-69 age category spent more actual time
performing administrative duties than the other age
categories. The 50-59 age category spent less actual time
performing administrative duties than the other age
categories. The age category 30-39 had the highest mean
rank for ideal time allocated for administrative duties.

The 50-59 and 60-69 age categories allocated less ideal time
for performing administrative duties than the other age
groups.

(4) Supervisors with doctorates allocated more actual
time for performing administrative duties than supervisors
with other degrees. Supervisors with specialist degrees
allocated less ideal time than supervisors with other
degrees, Supervisors with master's degrees allocated less

actual time to performing administrative duties than

v = .

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



269

supervisors with other degrees. However, supervisors with
master's degrees allocated more ideal time to this
supervisory role than supervisors with other degrees.

(5) Supervisors with graduate degrees in supervision
allocated more actual and ideal time for performing
administrative duties than supervisors without graduate
degrees in supervision.

(6) Directors allocated more actual and ideal time for
performing administrative duties than supervisors with other
titles. Subject specialists allocated less actual and ideal
time for performing administrative duties than supervisors
with other titles. The K-S test indicated significant
differences at the .05 level between titles and perceptions
of actual and ideal time allocated for performing
administrative duties. The differences for actual time were
between general supervisors and directors and between
subject specialists and directors. The differences for
ideal time were between subject specialists and directors.

(7) Male supervisors allocated more actual and ideal
time for performing administrative duties than female
supervisors.

Role conflict was apparent among instructional
supervisors in Virginia. Some examples include (a) the
differences among age groups indicating that more time
should be spent on curriculum development, disseminating

information, and performing administrative duties than
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actually occurred; (b) elementary supervisors wanting to
spend more time disseminating information than they were;
(c) coordinators wanting to spend more time disseminating
information than they were; (d) supervisors with master's
degrees wanting to spend more time performing administrative
duties than they were; and (e) secondary supervisors
spending more time in staff development than they preferred,
Even though differences were found between the
variables on the demographic data sheet and the allocation
of actual and ideal time for the identified supervisory
roles, not all differences were significant at the .05
level. The association between the variables and allocation
of the actual and ideal time was often weak., For example,
differences between supervisors with a degree in supervision
and supervisors without a degree in supervision and the
allocation of actual and ideal time for curriculum
development, program evaluation, providing resources, and
disseminating information were weak. Weak associations were
also found between males and females' allocation of actual
and ideal time for providing resources, disseminating
information, and performing administrative duties. Thus,
these weak associations indicated that neither a graduate
degree in supervision nor the gender of a supervisor had any
effect on the amount of actual and ideal time allocated for

some of the supervisory roles.
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conclusions

The following conclusions concerning instructional
supervisors in the public schools of Virginia are based on
the findings of this research:

1. Instructional supervisors are not spending as much
time as they want for curriculum development, staff
development, program evaluation, providing resources,
disseminating information, and instructional leadership.

2. Instructional supervisors are spending more time
performing administrative duties than they prefer.

3. Secondary supervisors devote more time to
curriculum development and to providing resources than other
supervisors.

4., Elementary supervisors spend more time for program
evaluation and providing instructional leadership than other
supervisors.

5. K-12 instructional supervisors spend more time
performing administrative duties than other supervisors.

6. Younger supervisors (30-39) devote more time to
staff development, providing resources, and providing
instructional leadership than older supervisors.

7. Instructional supervisors with doctorats spend more
time for curriculum development, staff development,
disseminating information, and instructional leadership than

supervisors with other degrees,

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



- —

.

272

8. Titles influence the amount of actual and ideal
time that instructional supervisors allocate for the
selected supervisory roles. For example, dgeneral
supervisors spend more time for curriculum development and
program evaluation than supervisors with other titles. 1In
addition, coordinators spend more time for staff development
than supervisors with other titles. Furthermore, directors
spend more time disseminating information than supervisors
with other titles,

9. Supervisors with graduate degrees in supervision
spend a little more time for staff development, program
evaluation, providing resources, disseminating information,
and performing administrative duties than supervisors
without graduate degrees in supervision. Supervisors with
graduate degrees in supervision also want to spend more time
providing instructional leadership than supervisors without
graduate degrees in supervision,

10, Female supervisors spend more time for curriculum
development, staff development, program evaluation, and
instructional leadership than male supervisors,

11. Male supervisors devote a little more time to
performing administrative duties, providing resoures, and
disseminating information than female supervisors.

12, Role conflict is apparent among instructional
supervisors. The conflict is obvious in the actual and

ideal time that they allocate for the selected supervisory
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roles. 1In addition, there is role conflict among
supervisors with different supervisory assignments, age

categories, degrees, and titles.
13. A graduate degree in supervision and a
supervisor's gender does not have much influence on the

allocation of actual and ideal time for some supervisory

roles.

Recommendations

The future training of instructional supervisors, job
descriptions, and role expectations could be improved by
this and similar research. Job descriptions and limitations
under which instructional supervisors operate must be
identified and analyzed. Supervisory roles and titles must
be better defined to avoid role conflict and to clarify role
expectations, Job descriptions should clearly identify the
actual roles of supervisors., For the utmost improvement to
occur in education, supervisors must assume the role of
change agents. Job descriptions should specify this role
regardless of the titles.

Supervisory training is based on ideal roles and
responsibilities as presented in literature., However,
actual roles are not totally congruent with prior
supervisory training. Supervisory training programs should
continue to stress the ultimate goal of instructional

supervision as improving instruction, Further emphasis
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needs to be placed on instructional leadership. For with
strong instructional leadership, the other supervisory roles
will be strengthened. 1Instructional leadership is the
integral part of the whole supervisory process.

Since this research and most related research indicated
that supervisors spent more time performing administrative
duties than they preferred, supervisory training programs
should train supervisors to perform administrative tasks as
effectively and efficiently as possible. This suggests
training supervisors in the use of administrative software
and computers to speed up the time~consuming process aligned
with performing many administrative duties.

Since K-12 instructional supervisors spent more time
performing administrative duties than supervisors assigned
elementary or secondary grades, school systems should strive
to break down this broad supervisory assignment,

Supervisors need time to perform crucial supervisory roles
which ultimately improve instruction,

It is further recommended that school systems look to
young supervisors for innovative ideas and instructional
leadership. The age group 30-39 allocate more actual and
ideal time for staff development, providing resources, and
providing instructional leadership than older supervisors.

It is also recommended that instructional supervisors
strive to obtain a doctorate in supervision. 1Instructional

supervisors with doctorates display a good understanding
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of'supervision. Supervisors with doctorates spend more time
performing major supervisory roles than supervisors with
other degrees. Furthermore, supervisors with graduate
degrees in supervision spend a little more time performing
the selected supervisory roles than supervisors without
graduate degrees in supervision.

Further study should be conducted on actual and ideal
roles of instructional supervisors. Research should be
conducted to find out what factors, other than performing
administrative duties, alienate supervisors from the ideal
roles,

In addition, this study should be replicated by other
researchers, This would strengthen the credibility of the

conclusions.
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VIRGINIA CQUNTIES

*Accomac *Dinwiddie
*albemarle *Essex
*Alleghany Highlands *Fairfax
*Ameiia *Fauquier
*Amherst Floyd
*Appomattox *Fluvanna -
*Arlington *Franklin
*Augusta *Frederick
*Bath Giles
*Bedford *Gloucester
Bland *Goochland
Botetourt *Grayson
*Brunswick *Greene
*Buchanan *Greensville
*Buckingham *Halifax
*Campbell *Hanover
*Caroline *Henrico
*Carroll *Henry
*Charles City *Highland

*Charlotte *Isle of Wight
*Chesterfield King George
*Clarke King and Queen
*Craig *King William
Culpeper *Lancaster
Cumberland *Lee

*Dickenson *Loudoun
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*Louisa
*Lunenburg
*Madison
Mathews
*Mecklenburg
*Middlesgx
*Montgomery
Nelson

*New Kent
Northampton.
*Northumberland
*Nottoway
*Orange

*Page

*Patrick
*Pittsylvania
*Powhatan
Prince Edward
*Prince George
*Prince William
*Pulaski
*Rappahannock
*Richmond
*Roanoke
*Rockbridge
*Rockingham

*Russell

*Scott
*Shenandoah
*Smyth
*Southampton
*Spotsylvania
*Stafford

Surry

Sussex
*Tazewell
*Warren
*Washington

Westmoreland
*Wise
*Wythe

*York
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*Alexandria
Bedford City
*Bristol
*Buené Vista
*Charlottesville
*Chesapeake
Colonial Heights
*Covington
*panville
*Fairfax City
Falls Church
Franklin City
*Fredericksburg
*Galax
*Hampton
*Harrisonburg
*Hopewell
Lexington
*Lynchburg
*Manassas
*Manassas Park
Martinsville
*Newport.News
*Norfolk
Norton

*Petersburg
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VIRGINIA CITIES

*Poquoson
*Portsmouth
*Radford
*Richmond City
*Roanoke City
*Salem

South Boston
*Staunton
*Suffolk
*Virginia Beach
*Waynesboro
*Williamsburg

*Winchester
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TOWNS

Cape Charles
*Colonial Beach
*Fries

*West Point

*Selected from simple random sample to participate in the

study.
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East Tennessee State University
College of Education
Department of Supervision and Administration ¢ Box 19000A e Johnson City, Tennessee 37614-0002 o (615) 929-4415, 4430

Dear Fellow Educator:

Would you please read and respond to.the enclosed questionnaire
and opinionnaire. I am a doctoral student in the Department of
Supervision and Administration at East Tennessee State University.

I am currently involved in a pilot study for my dissertation.

My study involves a comparison of supervisors' perceptions
regarding the amount of actual and ideal time allocated for selected
supervisory roles. The study has been approved by my doctoral committee.

You have been randomly selected, along with ninety-nine (99) other
educators involved in supervisory duties, to assist in the validation
of the questionnaire that I plan to use in my research. As you read the
questionnaire, please look for clarity and relevance of the selected
supervisory roles. If any item needs improvement, please give me your
suggestions.

I truly appreciate your help in this important process. Your
responses will not be included in the actual study. However, your input
concerning the clarity and relevance of the questionnaire is essential to
the success of my study. Neither your name nor your school system's
name will be identified in this research.

The completed questionnaire and opinionnaire may be returned to me
in the enclosed stamped self-addressed envelope. Thank you for your
time and effort.

Sincerely,

):U3¢W%§Axx CL fﬂaiiex\JJAJQJ}QNQB

Sandra C. Richardson
Doctoral Candidate

D A
%@9 Gordch ™
harles W. Burkett

Dissertation Director

Enclosures

r— - = —

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



APPENDIX C

INFORMATION SHEETS FROM INSTITUTIONAL REVIEW BOARD

299

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



300

FORM 102° Page 1

1]
i

e
EAST TENNESSEE STATE UNIVERSITY

IRB Assurance #M11%94
IRB Identification #OINR

CERTIFICATE OF SPECIAL ASSURANCE

Full Title: Actual and Ideal Role Perceptions of Instructional
Supervisors in the Public Schools of Virginia

Project #: 87-950s
Project Director:
Multi-Institutional Projects:
Sponsoring Organizations:
Principal Investigator: Sandra Clark Richardson

GENERAL DESCRIPTION OF RISKS AND BENEFITS: <see attached
informed consent

INFORMED CONSENT PROCEDURES: see attached informed consent
PROCEDURES FOR PROMPT REPORTING:

Any changes or adverse reactions will be reported to the
Chairman of the Institutional Review Board utilizing
standard reporting procedures. See policy statement on next

page.

The Board will review this project at least at twelve (12) month
intervals.

I, Ernest Daigneault, Ph.D., Chairman of the Institutional
Review Board, endorse the above Certificate of Special Assurance
and certify that ETSU has established an Institutional Review
Board satisfying the requirements of the 45 C.F.R. Sec. 46.

. - "
(oie 44957 L St losopiant
Date 4 Dr. Ernest Daigneault, Chairman
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East Tennessee State University
Institutional Review Board e Box 19450A « Johnson City, Tennessee 37614-0002 » (615)929-6133

INFORMATION SHEET

Project Title: Actual and Ideal Role Perceptions of Instructional
Supervisors in the Public Schools of Virginia
Principal Investigator: Sandra Clark Richardson

You have been asked to participate in a research project conducted by
Ms. Sandra C. Richardson, a student at East Tennessee State
University. The purpose of this research (experiment) is to
determine the actual and ideal roles of instructional supervisors.
The results of this study may improve the future of supervisory
training, clarify job descriptions, and decrease role conflict.
There are no discoaforts ar inconveniences associated with
participation as a subject in this study. The questionnaire will
take approximately five to ten minutes of your time. A return
envelope will be provided to you. VYour identity will remain
anonymous, and all information obtained in this study is
confidential. VYour participation is totally voluntarily.

If you have any questions about this study, you may call Ms. Sandra
Richardson at 703-794-7268 or Dr. Charles Burkett at East Tennessee
State University Department of Supervision and Administration.

While your rights and privacy will be maintained, the Secretary of
the Department of Health and Human Services and the ETSU
Institutional Review Board do have free access to any information
obtained in this study should it become necessary. You may withdraw
from this study at any time (simply by not mailing in your
questionnaire) without prejudice. Althnugh there are no risks
associated with participation in this study, you must understand that
while East Tenneusee State University does rot provide compensation
other than emergency first aid, for any physical injury that may
occur as a result of your participation as a subject in this study,
claims arising against ETSU or any of its agents or employees may be
submitted to the Tennessee Claims Commission for disposition to the
extent allowable as provided under TCA Section 9-8-307. Further
information concerning this may be obtaimed from the Chairman of the
Institutional Review Board.

If you have read and fully understnnod the above information, and
agree to participate as a subject in this study, please fill out the
enclosed questionnmaire., Completing and returning the questionnaire
implies consent on your part. Thank you for your coaperation and
assistance.
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under ideal time to indicate the amount of time that you

spend/prefer to spend each week on each selected supervisory

role,
Time Scale in Minutes:
(1) 0~ 30
2) 31- 60

(3) 61- 90
(4) 91-120
(5) 121 or more

Selected _Supervisory Roles _Actual Time Ideal Time
How much time you How much time
currently spend you would like

to spend

1, <Curriculum Development 1 2345 1 2345

(Includes developing
materials, organizing
materials, coordinating
instructional activities)

2. Staff Development 1 2345 1 2345

{Includes planning and
providing in-service
education, orienting new
staff, conferring with
teachers about
instructional programs)

3. Evaluation of Instruction 1 2345 1 2345

(Includes ohserving
teaching, suggesting
new ideas for
instruction, analyzing
instructional programs)

4. Providing Materials,
Facilities, and Staff 12345 1 2345

(Includes selecting
textbooks and instructional
materials, designing school
facilities, securing special
pupil services)

5. Disseminating Information 12345 1 2345

(Includes explaining
curriculum and instructional
programs to community members
and school staff, public
relations activities,
internal and external
communications)

6. Instructional Leadership 12345 1 2345

(Includes planning
innovative instructional
progams, changing

old instructional programs,
evaluating innovations)

7. Administrative Duties 12345 1 2345

(Includes managing the
day-to~-day functions of
the school system,
clerical activities,
evaluating teachers)

v em—— - e b
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OPINIONNAIRE

After reading the questionnaire, please complete this opinionnaire. Check the
appropriate box to indicate the clarity and relevance of each item. If any item
needs improvement or is unacceptable, please give suggestions for improvement
immediately following the item.

1.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

A - Acceptable; NI - Needs Improvement:; UA - Unacceptable
Selscted Supervisory Roles

Curriculum Development

(Includes developing
materials, organizing
materials, coordinating
instructional activity)
Suggestions:

CLARITY

NI uA

OoOd

RELEVANCE
NI UA

I

Staff Development

(Includes planning and
providing in-service
education, orienting new
staff, conferring with
teachers about
instructional programs)
ggestions:

] 1 ]

100

Evaluation of Instruction

(Includes ovserving
teaching, suggesting new
ideas for instruction,
analyzing instructional
programs)

Suggestions:

I

I

Providing Materials,
Facilities, and staff

(Includes selecting text-
books and instructional
materials, designing
school facilities,
securing special pupil
sexvices)
Suggestions:

I I T

1

Disseminating Information

{Includes explaining
curriculum and instructional
programs to community
members and school staff,
public relations activities,
internal and external
communications)

Suggestions:

I

Inatructional Leadership

(Includes planning
innovative instructional
programs, changing old
instructional programs,
evaluating innovations)
Suggestions:

] O

Administrative Duties

(Includes managing the
day-to-day functions of
the school system,
clerical activities,
evaluating teachers)
Suggestions:

] OJ
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Under the Actual Time column, please circle one number to estimate the
percentage of time that you spend during the achool year on each selected
supervisory role.

Under the ldeal Time column, please circle one number to estimate the
percentage of time that you would like to spend during the school year on
each selected supervisory role.

Time Scale (in Percent):
(1) 0- 20%

(2) 21- 40%
(3) 41- 60%
(&) 61~ 80%
(5) 81-100%
Selected Supervisory Roles Actual Time Ideal Time
How much time you . ow much time
currently spend you would like to
spend
l. Curriculum Development 1 2 3 4 5 1 2 3 4 5

(Examples: developing
and revising curriculum
guides, developing
courses of study, organ-
izing materials for
instructional use)

2. Staff Development ' 1 2 3 4 5 1 2 3 4 5

(Examples: planning and
providing in-secrvice
education workshops,
conferences, and seminars
for professional develop-
ment of personnel,
teaching or arranging
college credit classes,
orienting new staff,
conferring with teachers
about instructional
programs)

3. Program Eveluation 1 2 3 6 5 1 2 3 4 5

(Examples: observing and
conferring with teachecs
for purpose of improving
instruction, suggesting
new ideas for instruction,
evaluating instructional
programs, discussing
instructional programs
with administrators,
reviewing and evaluating
test data)

4. Providing Resources 1 2 3 & 5 ) 3 3 4 5

(Examples: locating,
obtaining, and creating
instructional support
materials, providing
instructional equipment,
suggesting and promot-
ing the use of physical
and human community
resources)

5. Disseminating Information 1 2 3 & § 1 2 3 4 5

(Examples: explaining
curriculum and instruc-
tional programs to
community members and
school staff, public
relations activities,
internal and external
communications)

6. Instructional Leadership 1 2 3 & 5 1 2 3 & 5

(Examples: planning
innovative instructional
programs, updating or
revising instructional
programs, overseeing the
implementation and evalu-
ation of instructional
programs, evaluating
innovations, reading and
reviewing professional
journals§

7. Administrative Duties 1 2 3 4 5 1 2 3 4 5

(Examples: managing the
day-to-day functions of
the school system,
clerical activities,
assuming the administra-
tive role of evaluating
teachers for purposes of
tenure, merit pay,
renewal of contract,
dismissal, ete.)
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UF1INIONNALRE
complete this opinionnaire. Check the appropriate
nce of each item. If any ites neede Improvement or

After reading the questionnaire, Pl
box to indicate the clerity and re

1s P ¢ plesse give for imp ¥y follovwing the item.
A = Acceptable; NI ~ Neede lmp T OUA -
1 Y isory Role SLARITY ELEVANCS

L1 uA 124 Un

A A
1. Curriculum Developmant D D D I |
(Rxamples: developing and D
tevieing curriculum guides,
developing courses of

study, organising materials
for instructional uss)

T ——w 1003 OOO

providing in-service
education workshops,
cantarsnces, and sesinare
for professionsl development
of personnel, teaching or

conferring with teachecs
about instructionsl problems)
[

3. Program Evaluation D D = D D =

(Zxamples: observing.snd
conferring with teachers
for purpose of {mproving
instruction, sugqesting
new ideas for instruction,
evaluating instructional
programs, discussing
instructional programs with
administrators, raviewing
and evalusting test data)
)

4. Previding Resources [:l D D D D D

(Examplest locating, obtsin-
ing, and creating instruc-
tional support materiais,
providing Llnstructional
equipment, suggesting and
promoting the use of physical
and human cosmunity tesources)

Dissemineting Intormation OO O .

explaining

and {nstructional

s to community members
and school staff, public
relations activities, internal
ang external communications}
Suggestion:

6. Instructional Leadership D D D D :I D

(Examples: planning
innovative Lnstructional
prograss, updating or
cevising instructionsl
programs, overseeing the
implementation and
tion of instructional
avalusting
innovations, reeding and
reviewing professional
journals}

t

-

Adeinistrative Duties D lj D D D D

{exampless managing the
dsy-to-day functions of

the school system, clerical
sctivities, uming the
administrative role of
evalusting teachers for
purpo! of tenure, merit

pe! ewal of contract.
: a1 1, ete.)
Suggestionsr
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East Tennessee State University
College of Education
Department of Supervision and Administration  Box 19000A e Johnson City, Tennessee 37614-0002 e {615) 929-4415, 4430

Dear Fellow Educator:

Would you please read and respond to the enclosed questionnaire.
I am a doctoral student in the Department of Supervision and Administration
at East Tennessee State University. I am currently conducting a study
for my dissertation. The questionnaire is for the purpose of gathering

data for the study.

My study involves a comparison of supervisors' perceptions
regarding the amount of actual and ideal time allocated for selected
supervisory roles. The study has been approved by my doctoral committee
and the East Tennessee State University Institutional Review Board.

You have been randomly selected, along with three hundred and sixty-
two (362) other educators involved in supervisory duties, to participate
in this research. Your input is essential to the success of my study.

T will truly appreciate your help. Neither your name nor your
school system's name will be identified in this research.

The completed questionnaire may be returned to me in the enclosed
stamped self-addressed envelope. Thank you for your time and effort.

Sincerely,

Pordra L RiSondis e

. Sandra C. Richardson
Doctoral Candidate

// /:l: ° / <
Approved by: é/;, ;ﬁ,@[’/— / /,(,“,/Z&‘WL

arles W. Burkett
Dissertation Director

Enclosures
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QUESTIONNAIRE
for
Selected Instructional Supervisors
in the Public Schools of Virginia

Please complete the following items by checking the
appropriate response,
1. Currently Supervising

1. Elementary

« )
( ) 2., Secondary
() 3. Other

2. Age

1. 20-29
2. 30-39
3. 40-49
4, 50-59
5. 60-69

o~ T~~~

3. Highest Degree

Bachelor's

Master's

Specialist or equivalent
Doctorate

BN~
—_——— —
W R
L ] L] - -

4, If you hold a graduate degree, is it in the field of
educational supervision?

( ) 1. Yes
( ) 2. No
( ) 3. Not applicable
5. Title
( ) 1. General Supervisor
( ) 2. Subject Specialist
( ) 3. Director
( ) 4. Coordinator
( ) 5. Other
6 Sex
( ) 1. Male
( ) 2., Female

v —— e nea e ———
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Under the Actual Time column, please circle one number to estimate the

percentage O
supervisory role.

time that you spend during the school year on each selected

Under the Ideal Time column, please circle one number to estimate the

percentage o
each selected supervisory role.

Time Scale (in Percent):
(1) 0- 20%

(2) 21- 40%
(3) 41- 60%
(4) 61~ 80%

(5) 81-100%
Selected Supervisory Roles

Actual Time
How much time you
currently spend

1. Curriculum Development 1 2 3 4 5

(Examples: developing
and revising curriculum
guides, developing
courses of study, organ-
izing materials for
instruccional use)

2. Scaff Development 1 2 3 4 5

(Examples: planning and
providing in-service
education workshops,
conferences, and seminars
for professional develop-
ment of personnel,
teaching or arranging
college credit classes,
orienting new staff,
conferring with teachers
about instructional

programs)
3. Program Evaluation 1 2 3 4 5
(Examples: cbserving and

conferring with teachers
for purpose of improving
instruction, suggesting
new f{deas for instruction,
evaluating instructional
programs, discussing
instructional programs
with administrators,
reviewing and evaluating

test data)
4. Providing Resources 1 2 3 4 5
(Examples: locating,

obtaining, and creating
instructional support
materials, providing
instructional equipment,
suggesting and promot-
ing the use of physical
and human community
resources)

5. Disseminating Information 1 2 3 & 5

(Examples: explaining
curriculum and instruc-
tional programs to
community members and
school staff, public
relations activities,
internal and external
compunications)

6. Instructional Leadership 1 2 3 & 5

(Examples: planning
innovative instructional
programs, updating or
revising instructional
programs, overseeing the
implementation and evalu-
ation of instructjonal
programs, evaluating
innovations, reading and
revieving professional

journals
7. Administrative Duties 1 2 3 4 5
(Examples: managing the

day-to-day functions of
the school system,
clerical activities,
assuming the administra-
tive role of evaluating
teachers for purposes of
tenute, merit pay,
renewal of contract,
dismissal, ecc.)

time that you would like to spend during the school year on

Ideal Time
) ow much time
you would like to
spend
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Personal Data:

Education:

Certification:

Professional
Experience:

Professional
Memberships:

VITA

SANDRA C. RICHARDSON

Date of Birth: May 4, 1956
Place of Birth: Lebanon, Vva
Marital status: Married

Public Schools, Russell County, VA, 1974

Southwest Virginia Community College
Richlands, VA, A. S., 1975

Clinch valley College, Wise, VA
Elementary Education, B. S., 1976

University of Virginia, Charlottesville,
VA, Elementary Education, Curriculum &
Instruction, Master's, 1982

East Tennessee State University, Johnson
City, TN, Educational Supervision,
Ed. D., 1987

NK-4

4-7

Elementary Supervisor
Elementary Principal

Classroom Teacher, E. B. Stanley
Elementary School, Abingdon, Va,
1976-87

Doctoral Fellow, East Tennessee State
University, Johnson City, TN, 1987

Internship, Clinch valley College,
Wise, vA, 1987

Phi Delta Kappa
Association for Supervision and
Curriculum Development
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